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EDR 726, Advanced Qualitative Data Analysis

Semester taught

3 credits

Instructor:

Office address:

Office hours:

Course Prerequisites

One of the following research design courses:  EDR 610, 611, 612, 720, 725, EPS 525, or instructor permission

COURSE DESCRIPTION

This course is designed for those who are familiar with qualitative research approaches in the social study of education but are interested in looking more closely at particular forms of data analysis.  Various computer analysis packages will be examined; the focus of the course, however, is hands-on processes.  At least half the course time will involve actual data analysis using student and/or instructor-generated data samples.

The course seeks to convey a working knowledge of analytic induction, grounded theorizing, narrative and discourse analysis, and a reflexive analysis of the politics of interpretation and representation – including postmodern challenges to researcher authority.  Emphasis is placed on the acquisition of skills in working with data, the ability to think critically about data analysis, and the development of a decision-making framework.

The course is organized around five main themes:

· basic considerations,

· coding and analysis, 

· language and interpretation,

· narrative strategies and issues of representation,

· writing, talking about, and evaluating qualitative research.

STUDENT LEARNING EXPECTATIONS/OUTCOMES FOR THE COURSE

In this course you will:

· develop data indexing systems as pre-theoretical devises to organize data;

· practice iterative annotating and analytic strategies; 

· explore theoretical framing of data;

· investigate the benefits and challenges of various computer software designed to manage, display, and analyze qualitative data; 

· work toward an increased awareness of contemporary issues in data analysis and representation;

· cultivate peer writing support.

	Learning Expectations
	Activities

	Develop data indexing systems as pre-theoretical devises to organize data;


	· Bibliography of readings

· Indexing & retrieval exercises (Weeks 2- 4)

	Practice iterative annotating and analytic strategies
	· Coding of observation assignment

· Coding of interview assignment

· Initial analysis activities (Week 5)

· Iterative analysis exercise (Week 6)

· Self coding of own journaling

· Audit of sample dissertation data

	Explore theoretical framing of data
	· Theoretical framing of sample dissertation data

· Theoretical analysis of “Why you went into teaching data” exercise

· Student presentation and collegial assessment

	Investigate the benefits and challenges of various computer software designed to manage, display, and analyze qualitative data


	· “Using Software” readings (Week 11)

· Guest lecturers on software use

· Student evaluations of software demos

	Work 

Work toward an increased awareness of contemporary issues in data analysis and representation;


	· Transcription exercise in Cline Library “Special Collections”

· Politics of Representation readings

· Student review of book length interpretive study

	Cultivate peer writing support
	· Writing group meetings and assignments


COURSE STRUCTURE/APPROACH

The class can best be defined as one of “active learning.”  Active learning is similar to the process of conducting qualitative research.  In this context, the professor acts as respondent or informant, a community member from whom you can learn.  Some of what the professor can relay is explicit knowledge, which will be organized and presented to you.  But much of the pertinent knowledge is tacit, and can only be acquired through elicitation or absorbed through interaction with classmates and class activities.  Asking questions, discussing the research and analysis processes, and trying things are all essential to learning in this course. 
TEXTBOOKS AND REQUIRED MATERIALS

Wolcott, H.R. (2001). Writing up qualitative research (2nd ed.). Thousand Oaks, CA: Sage Publications. 

Strauss, A., & Corbin, J. (1998). Basics of qualitative research: Grounded procedures and techniques. (2nd ed.). Thousand Oaks, CA: Sage Publications. 

Choose ONE of the following:

Ladson-Billings, G. (1994). The dreamkeepers: Successful teachers of African American children. San Francisco, CA: Jossey-Bass Publishers. (multi-vocal narrative)  

Lather, P., & Smithies, C. (1997). Troubling the angels: Women living with HIV/AIDS. Boulder, CO: Westview Press. (post-modern feminist research)

Nespor, J. (1997). Tangled up in school: Politics, space, bodies, and signs in the educational process. Mahwah, NJ: Lawrence Erlbaum Associates.  (educational ethnography)
Additional articles are on electronic reserve or available on line.

RECOMMENDED OPTIONAL MATERIALS/REFERENCES

Important journals for articles on qualitative research are: QSE. (International Journal Of Qualitative Studies In Education), Qualitative Inquiry, Qualitative Sociology, Social Research Update, The Qualitative Report (an on line journal) http://www.nova.edu/ssss/QR/index.html
Check the following websites for writing support: 

· APA Style http://www.psywww.com/resource/apacrib.htm , http://www.docstyles.com/apacrib.htm
· The Columbia Guide to Online Style http://www.columbia.edu/cu/cup/cgos2006/basic.html
· Web based Reference Tools http://socialpsychology.org/tools.htm
· Online tools (Education World) http://www.education-world.com/research
· Research methods resources on the www (The University of British Columbia) http://www.slais.ubc.ca/resources/research_methods/qualitat.htm
COURSE OUTLINE 

 Basic Considerations: Course plan and theory and practice of research 

"Caminante, no hay camino, se hace camino al andar." Antonio Machado

[Traveler, there is no road, we make the road by walking.]  

Week 1:
Introduction to analysis and writing

Introductions

Discussion quantitas/qualitas
Week 2:
Doing research
Required reading:

Wolcott

Ch. 1 Introduction

Corbin and Strauss
Ch. 1 Introduction

Ch. 3 Interplay between qualitative & quantitative in theorizing

Ch. 4 Practical considerations

Recommended reading:

Electronic reserve
Denzin,  N. K. (1994). The art and politics of interpretation. In N. Denzin, & Y.S. Lincoln, (Eds.), Handbook of qualitative research (pp. 500-515). Thousand Oaks, CA: Sage Publications.

Submit list of writing group members

Week 3:
Grounded theory and analytic induction 

Required reading:

Wolcott

Ch. 2 Getting going

Corbin and Strauss
Ch. 2 Description, conceptual ordering, and theorizing

Electronic reserve
Glaser, B., & Strauss, A. (1967). The discovery of grounded theory.  Chicago, Aldine (chapters  1-3).

Electronic reserve
Strauss, A., & Corbin, J. (1994). Grounded theory: An overview, In N. Denzin, & Y.S. Lincoln, (Eds.), Handbook of qualitative research. (pp. 273-285). Thousand Oaks CA: Sage Publications.

Recommended reading:
Online


Babchuk, W. A. (1996). Glaser or Strauss?:  Grounded theory and adult education, Conference presentation, Midwest research-to-practice conference, East Lansing, MI. Retrieved January 3, 2004, from http://www.anrecs.msu.edu/research/gradpr96.htm
Online


Oldfather, P. (1997). When students do not feel motivated for literacy learning: How a responsive classroom culture helps, Curry School of Education, University of Virginia. Retrieved January 3, 2004, from http://curry.edschool.virginia.edu/go/clic/nrrc/rspon_r8.html
Online overview
Qualitative data analysis. Retrieved January 4, 2004, from http://humboldt.edu/~mv23/chapter13.htm
Visit 


The Grounded Theory Institute http://www.groundedtheory.com/
Bring to class copies of two qualitative studies with which you are familiar

Organizing: Transcribing, Indexing, or Categorizing 

“The critical way of seeing, in my experience at least, comes out of numerous cycles through a little bit of data, massive amounts of thinking about the data, and slippery things like intuition and serendipity.” Michael Agar (1991)

Week 4:
Indexing and retrieval

Required reading:

Wolcott

Ch. 3 Keeping going

Electronic reserve
LeCompte, M. D., & Schensul, J. J. (1999). Analyzing & interpreting ethnographic data.  (pp. 37 – 43). Lanham, MD: Rowman & Littlefield).

Electronic reserve
Huberman, M.A., & Miles, M.B. (1994). Data management and analysis methods, In N.K. Denzin and Y.S. Lincoln (Eds.), Handbook of qualitative research. (pp. 428 – 444). Thousand Oaks, CA: Sage Publications. 

Submit journal & analysis

Week 5:
Transcription and initial analysis

Required reading:

Electronic reserve
LeCompte, M. D., & Schensul, J. J. (1999). Analyzing & interpreting ethnographic data. (pp. 11 – 35). Lanham, MD: Rowman & Littlefield.

Electronic reserve
Ochs, E. (1979). Transcription as theory. In E. Ochs & B. Schieffelin, (Eds.), Developmental Pragmatics. New York: Academic Press.

Electronic reserve
Glesne, C., & Peshkin, A. (1992). Becoming qualitative researchers: An introduction. (pp. 127 – 149).  White Plains, NY: Longman.

Recommended reading:

Electronic reserve
Lapadat, J.C., & Lindsay, A.C. (1998). Examining transcription: A theory-laden methodology, paper presented at the Annual Meeting of the American Educational Research Association.  San Diego, CA. ERIC ED 419 821.

Submit bibliography and glossary

Bring audiotape player and blank tape to class

Week 6:
Iterative analysis 

Required reading:

Strauss and Corbin
Ch. 5 Analysis of microscopic examination of data



Ch. 6 Basic operations



Ch. 7 Analytic tools



Ch. 8 Open coding

Electronic reserve
LeCompte, M. D., & Schensul, J. J. (1999). Analyzing & interpreting ethnographic data.  (pp. 45 – 66). Walnut Creek, CA: AltaMira Press. 

Electronic reserve
Corbin, J. (1986). Coding, writing memos, and diagramming, In C.W. Chenitz & J.M. Swanson, (Eds.), From practice to grounded theory. (pp. 102 – 119). Menlow Park, CA: Addison Wesley.

Electronic reserve
Becker, H.S., Geer, B., Hughes, E.C., & Strauss, A.L. (1961). Boys in white: Student culture in medical school.  (pp. 17 – 48).  New Brunswick, NJ: Transaction Publishers. 

Recommended reading:
On line


Kerlin, B.A. (2002). Coding strategies. Retrieved January 5, 2004, from  http://kerlins.net/bobbi/research/nudist/coding/strategies.html
On-line

Morgan, L. (n.d.). Module: Qualitative data analysis. Retrieved January 5, 2004, from  http://comm2.fsu.edu/programs/commdis/ddseminar/QualitativeAnalysis.htm
Week 7:
Content analysis and texts

Required reading:

Electronic reserve
Berg, B.L. (2003). Qualitative research methods for the social sciences (5th ed). (pp. 265 – 297).  Boston, MA: Pearson. 

Electronic reserve
Manning, P. K., & Cullum-Swan, B. (1994). Narrative, content, and semiotic analysis, In N.K. Denzin & Y.S. Lincoln, (Eds.), Handbook of qualitative research(pp. 463 – 477).   Thousand Oaks, CA: Sage Publications.

Electronic reserve
Hodder, I. (1994). The interpretation of documents and material culture, In N.K. Denzin & Y.S. Lincoln (Eds.), Handbook of qualitative research.  (pp. 393 – 402).  Thousand Oaks, CA: Sage Publications.

Recommended reading:

Online


Ryan, G. W., & Bernard, R. H. (2003). Techniques to identify themes in qualitative data. Retrieved January 4, 2004, from http://www.analytictech.com/mb870/ryan-bernard_techniques_to_identify_themes_in.htm
Online


Bernard, R.H. (1996). Qualitative data, qualitative analysis. CAM, The cultural anthropology methods journal, 8(1).  Retrieved January 4, 2004, from www.analytictech.com/borgatti/qualqua.htm
Online resource
Content analysis and relational analysis, Writing at Colorado State University http://writing.colostate.edu/references/research/content/ 

Submit Quotes notebook

Bring three fairly substantial articles on the same issue but from different magazines or journals 

Week 8:
Analyzing talk 

Required reading:

Electronic reserve
Silverman, D. (1993). Interpreting qualitative data: Methods for analyzing talk, text and interaction.  (pp. 159 – 192).  Thousand Oaks, CA: Sage Publications.

Electronic reserve 
Silverman, D. (1993). Interpreting qualitative data: Methods for analyzing talk, text and interaction.  (pp. 202 – 218).  Thousand Oaks, CA: Sage Publications.

Electronic reserve
Miller, P. (1986). Teasing as language socialization and verbal play in a white working-class community, In B.B. Schieffelin & E. Ochs, (Eds.), Language socialization across cultures.  (pp. 199 – 212).  Cambridge: Cambridge University Press. 

Recommended reading:

Online


Bollis-Pecci, T. (2000). A narrative discourse analysis of a midlife woman’s story of her return to college.  American communication journal, 2. Retrieved December 22, 2003, from http://acjournal.org/holdings/vol2/Iss1/essays/bollispecci.htm
Online


Byers, P. (2000). Rhythms of communication. Retrieved January 5, 2004, from http://varenne.tc.columbia.edu/byers/rhythms_intro.html
Submit journal & analysis
Week 9:
Analyzing images

Required reading:

Electronic reserve
Silverman, D. (1993). Interpreting qualitative data: Methods for analyzing talk, text and interaction . (pp. 193 – 202).  Thousand Oaks, CA: Sage Publications.

Electronic reserve
Harper, D. (1994). On the authority of the image: Visual methods at the crossroads, In N.K. Denzin & Y.S. Lincoln, (Eds.), Handbook of qualitative research. (pp. 403- 412).  Thousand Oaks, CA: Sage Publications.

Electronic reserve
Clifford, J. (1988). The predicament of culture: Twentieth-century ethnography, literature, and art.  (pp. 189 0 214).  Cambridge, MA: Harvard University Press. 

Recommended reading:

Online


Banks, M. (1995). Visual research methods, Social research update, 11. Retrieved January 5, 2004, from http://www.soc.surrey.ac.uk/sru/SRU11/SRU11.html
Submit bibliography and glossary

Bring five to six photographs (i.e. part of your data set or representative of a particular event or experience) to class.

Theorizing

The notion of theory as a toolkit means (i) The theory to be constructed is not a system but an instrument, a logic of specificity of power relations and the struggles around them; (ii) that this investigation can only be carried out step by step on the basis of reflection (which will necessarily be historical in some of its aspects) on given situations.”  Michel Foucault (1980) Power/Knowledge
Week 10:
Evidence, display and reflection
Required reading:

Strauss and Corbin
Ch.  9 Axial coding

Ch. 10 Selective Coding

Ch. 11 The conditional/consequential matrix

Ch. 12 The conditional/consequential matrix




Ch. 13 Theoretical sampling





Ch. 14 Memos and diagrams

Week 11:
Using software

Required reading:

Online


Fielding, N. (1993). Analyzing qualitative data by computer, Social research update, 1.  Retrieved January 5, 2004, from http://www.soc.surrey.ac.uk/sru/SRU1.html
Online


Coffey, A., Holbrook, B., & Atkinson, P. (1996). Qualitative data analysis: Technologies and representations, Sociological research on line. Retrieved January 5, 2004, from  http://www.socresonline.org.uk/1/1/4.html
Online


Lee, R. M., & Fielding, N. (1996). Qualitative data analysis: Representations of a technology, A comment on Coffey, Holbrook and Atkinson, Sociological research on line. Retrieved January 5, 2004, from http://www.socresonline.org.uk/1/4/lf.html
Week 12:
Making and validating connections

Required reading:

Wolcott 

Ch. 4 Linking up

Electronic reserve
Wolcott, H. (1995). The art of fieldwork.  (pp. 177 – 197).  Walnut Creek, CA: AltaMira Press. 

Electronic reserve
Marcus, G. E., & Fischer, M.J. (1999). Anthropology as cultural critique: An experimental moment in the human sciences. (2nd ed). (pp. 77 – 110).  Chicago: University of Chicago Press.

Recommended reading:

Electronic reserve
Merriam, S. B. (1998). Qualitative research and case study applications in education. (pp. 178 – 197).  San Francisco, CA: Jossey-Bass Publishers. 

Online


Morse, J.M., Barrett, M., Mayan, M., Olson, K., & Spiers, J. (2002). Verification strategies for establishing reliability and validity in qualitative research. International Journal of Qualitative Methods. 1(2). http://www.ualberta.ca/~iiqm/backissues/1_2Final/pdf/morseetal.pdf

Electronic reference
http://kerlins.net/bobbi/research/qualresearch/bibliography/rigor.html



http://trochim.human.cornell.edu/kb/qualval.htm
Submit journal & analysis

Narrative Strategies and Issues of Reflexivity
“I hear and I forget; I see and I remember; I write and I understand,” Chinese proverb

Week 13:
Writing and narrative strategies 

Required reading:

Wolcott

Ch. 5 Tightening up

Ch. 6 Finishing up

Electronic reserve
Richardson, L. (1994). Writing: A method of inquiry, In N.K. Denzin & Y.S. Lincoln, (Eds.), Handbook of qualitative research.  (pp. 516 – 529).  Thousand Oaks, CA: Sage Publications.

Online


Barter, C., & Renold, E. (1999). The use of vignettes in qualitative research, Social research update, 25. Retrieved January 5, 2004, from http://www.soc.surrey.ac.uk/sru/SRU25.html
Recommended reading:

Electronic reserve
Merriam, S. B. (1998). Qualitative research and case study applications in education.  (pp. 220 – 245).  San Francisco, CA: Jossey-Bass. 

Submit Quotes notebook

Week 14:
The politics of representation

Required reading:

Electronic reserve
Eisenhart, M. (2000). Educational ethnography past, present, and future: Ideas to think with. Educational researcher 30, 16-27.

Electronic reserve
Fine, M. (1998). Working the hyphens: Reinventing self and other in qualitative research, In N.K. Denzin & Y.S. Lincoln, (Eds.), The Landscape of qualitative research: Theories and issues. (pp. 130 – 155).   Thousand Oaks, CA: Sage Publications. 

Come ready to discuss the Ladson-Billings, Lather & Smithies, or Nespor texts

Submit text review

Week 15:
Talking about and publishing your research 
Required reading:

Corbin and Strauss
Ch. 15 Writing theses and monographs and giving talks

Ch. 16 Criteria for evaluation

Ch. 17 Student questions and answers to these

Wolcott

Ch. 7 Getting published

Recommended reading:

Electronic reserve
Varenne, H. (2003). On entry into anthropological publics. Presentation at the Council on Anthropology and Education Graduate Student Forum of the American Anthropology Association, Chicago, IL.

Online


Effective presentations, KU Medical Center, http://www.kumc.edu/SAH/OTEd/jradel/effective.html
Practice short presentations 

Submit journal & analysis,

bibliography, glossary, writing-group log
ASSESSMENT OF STUDENT LEARNING OUTCOMES

Bibliography of readings (25 possible points) In standard bibliographic form, generate a bibliography of readings that you hope to follow up on as a result of this course, with a one-sentence rationale for why you want to read each.  Divide bibliography into: 1) oft-cited classics, 2) recent work that might help you grasp the issues, and 3) whatever meets your particular substantive interests.  Include a minimum of four to five citations in each section, but don’t go overboard on this. 
Glossary (25 possible points) Keep track of terms you don’t understand and define them in a way that draws on their usage in the course readings. 
Journaling (70 possible points) The journal is NOT so much a READING journal as a reflexive accounting of how the course relates to your struggles to learn both the basics of qualitative data analysis and the complications of issues of representation and writing.  We’ll take a few minutes at the end of each class to write a one half to one page reaction to readings and issues raised in class discussion.  The journal will be submitted four times during the semester, on 2/9, 3/8, 4/12, and 5/3.  Prior to each submission date, re-read your writing and analyze the content by coding key themes and interpreting the themes and their relatedness to each other.  Treat your journal as a data source on your own thinking, keeping in mind that in your analysis text should be treated not only as “meaning,” but in its form-in-context.  If relevant, deconstruct the text to look for hidden subtexts.  For the 2nd, 3rd, and 4th submissions, use your previously written synopsis/synopses as data (so that your analysis is continuously refolded back into the data for subsequent analysis). 
Quotes notebook (15 points) Keep a Quotes notebook in which you record “brief passages, theoretical notions, aphorisms, possible chapter epigraphs, frequently seen foreign phrases, and well stated ideas or advice heard or read” (Wolcott p. 61) and attribute each to the author.  The intent here is to encourage the maintenance of “a valuable repository and resource for ideas and pithy sayings.”  
Book review (25 points) Write a review of the research-based text (Ladson-Billings, Lather and Smithies, or Nespor) you chose to read.  Your review should give an overview of the book tied to issues raised in class. In addition, discuss criteria used to evaluate research in the human sciences and apply these criteria to evaluate the text. 
Short presentation (Signature Assignment) (20 points) The dissemination of findings is an essential part of any research initiative.  In order to hone presentation skills, you will plan and give a short presentation on the final day of class.  If you are engaged in on-going research (i.e. in any phase, from reflecting on, planning, proposal writing, data collection, or analysis), develop a presentation on your research.  If you do not have a research project on which you are working, develop a presentation based upon an area of interest.  Your presentation should be between eight and ten minutes in length, and should be complemented by Power Point slides or other visuals. Jeff Radel’s web page http://www.kumc.edu/SAH/OTEd/jradel/effective.html is an invaluable resource for this activity.  
Writing group (70 points) The purpose of the writing group is to develop a community of peers with whom to discuss writing problems and share writing samples.  The writing group provides a safe haven for students to try out writing ideas, to express doubts, fears and triumphs, and to develop peer-mentoring skills.  Ideally the bonding that occurs during these groups will provide support to carry you through your academic career.
Structure:  each group should be composed of three to five members; groups work best when students have similar or overlapping research issues and interests.

· The group will meet for two hours every other week at a time and place of the group’s choosing,  At the first meeting, contact numbers and e-mails will be exchanged.

· For each meeting, chose a facilitator to keep the group on track, encourage all members to participate, reorient the conversation as necessary, and move the group along.  Rotate the facilitator role so that each member acts as group facilitator at least once during the semester.

· Have a “ritual” or “routine” through which you open and close the group meeting.  One possibility is to find out what topics are on each person’s mind before settling in to a discussion of a particular topic.  Some groups set time limits per topic in order to attend to everyone’s topics.  You may find you want to e-mail each other writing pieces in advance so everyone will be ready for discussion.  You may also want to experiment with hyper-texts or alternative writing. 

· You’ll find your group will develop its own cultural norms.  At each meeting, be sure to set the time and place for the next meeting.

Requirements:  

· Two-hour meeting every other week for a minimum of six meetings

· A log, submitted separately by each member during the last week of class, which includes: 

1) members’ names, 

2) dates, times, facilitator, and places you met, 

3) the writing you shared with the group,

4) a brief (one paragraph) synopsis of the meetings,  

5) reflection on how the group worked for you.

NOTE: People in writing groups are sharing works in progress, for the most part – and they are sharing ideas and concerns they have with their projects.  Tread lightly; be helpful; listen; respect.
GRADING SYSTEM
Attendance/Participation (10 x 15)

150

Bibliography of readings


 25

Glossary




 25
Journaling




 70
Quotes Notebook



 15

Book review




 25

Presentation




 20

Writing group



 
 70

Possible total points



400

The course grade will be based upon the following points:

A = 360– 400 points

B = 320 – 359 points

C = 280 – 319 points

D = 240 – 279 points

F = below 240

COURSE POLICIES

Regular attendance is expected.  If you are absent from class, it is your responsibility to obtain handouts and class notes from a colleague.  

Participation in a learning community involves regular, thoughtful contributions to class discussions and activities, respect for colleagues, and willingness to encourage and support others in their efforts.  In order to be an active participant in the learning community, you must complete text selections as indicated for each topic in advance of each class and be prepared to discuss what you have learned in class. For a class of this kind there should be no shortage of opinions. Reading assignments will not be duplicated by class lectures. 

Academic dishonesty, including plagiarism, cheating, fabrication, or fraud, cannot be knowingly permitted in a university course.  If an individual engages in any one of these activity, the instructor has the right to apply the policy on academic dishonesty as outlined in the NAU Student Handbook, possibly resulting in a penalty ranging from extra course work to a failing grade in the course.

NAU Classroom Management Statement, Safe Environment Policy, and information concerning Students with Disabilities, the Institutional Review Board, Academic Integrity, and Academic Contact Hour Policy can be found at http://jan.ucc.nau.edu/academicadmin/plcystmt.html
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