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Provide clearly stated rules, consequences and expectations that are consistently carried out for all students.

Praise in public, reprimand in private.

Parental Involvement

Teachers must report to the parent any time one of theses interventions and/or accommodations seems 
to be ineffective so the committee can re-convene and modify the plan as needed.

Designate one teacher as the advisor/supervisor/coordinator/liaison for the student and the 
implementation of this plan, and who will periodically review the student’s organizational system and to 
whom other staff may go when they have concerns about the student; and to act as the link between 
home and school.

Involve parents in selection of the student’s teachers.

Use the student's planner for daily communication with the parent.

Each teacher is to send home the weekly communication sheet at the end of each school week.

Using the weekly communication sheet, inform the parent and/or advisor, in advance, when special or 
long-term projects are assigned.

Teacher Attitudes and Beliefs

Accept characteristics of ADD/LD, especially inconsistent performance.

Recognize that student with ADD/LD perform at their best in a safe environment—academically, emotionally 
and socially. Sarcasm, bringing attention to deficits, constant criticism are to be avoided at all times. 
Children with ADD/LD respond significantly better when they are encouraged and feel safe to make 
mistakes.

Send student’s teachers to in-service workshop.

Provide student’s teachers with reading material on ADD/LD.

Instruct the teachers about how stimulant medication works, and avoid any derogatory comments about the 
student’s use of medicine or of the medicine itself.

Recognize that medication is only a part of the answer and does not address a students comprehensive 
needs all by itself.

Recognize that no two students with ADD/LD are alike and that there are multiple approaches to working 
with each ADD/LD student that can and will be different from student to student.

Encourage teachers to be flexible.

Accept poor handwriting and printing.

Do not or stop attributing students poor performance to laziness, poor motivation, or other internal traits.

Recognize that ADD/LD is neurological and beyond the control of the student.

Accommodation References:
"Clarification of Policy to Address the Needs of Children with Attention Deficit Disorders within General and/or Special Education," 
Memorandum to Chief State School Offices from the U. S. Department of Education, Office of Special Education and Rehabilitation
Services and the U. S. Department of Justice, Office of Civil Rights, 1991.
Teaching Strategies: Education of Children with Attention Deficit Disorder, Ellen Schiller, Chief of Directed Research Branch and Jane 
Hauser Dissemination Specialist Division of Innovation and Development Office of Special Education Programs U S Department
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Education/504 Information Packet from the Michigan Protection and Advocacy Services, Children’s Advocacy Service, Lansing, 
Michigan
"The Rights of Individuals with Handicaps Under Federal Law," U. S. Department of Education and the Office for Civil Rights
ADHD In the Schools: Assessment and Intervention Strategies by George J. DuPaul and Gary Stoner (Forward by Russell Barkley), The 
Guilford School Practitioner Series, The Guildford Press, 1994.
CH.A.D.D. Educators Manual: An In-Depth Look at Attention Deficit Disorders from an Educational Perspective, by Mary Fowler in 
collaboration with Russell Barkley, Ph.D., Ron Reeve, Ph.D. and Sydney Zentall. Ph.D., 1992.
Education of Children with Attention Deficit Disorder: Facing the Challenges of ADD. A Kit for Parents and Teachers. A Product of 
the Division of Innovation and Development, Office of Special Education Programs, Office of Special Education and Rehabilitative 
Services, U. S. Department of Education. Distributed by CH.A.D.D. and the Council for Exceptional Children
Matrix of Recommended School Interventions for ADHD Students, Children’s Hospital of Michigan, 1994.
Teenagers with ADD: A Parents’ Guide, by Chris A Zeiger Dendy, M.S., Woodbine House, 1995
Taming the Dragons: Real Help for Real School Problems, by Susan Setley, M. Sp. E., Starfish Publishing, 1995
ADHD: A Guide to Understanding and Helping Children with Attention Deficit Hyperactivity Disorder in School Settings, by Lauren 
Braswell, Ph.D., Michael Bloomquist, Ph.D., Sheila Pederson, Ma., Ed.S., University of Minnesota, 1991.
The Attention Deficit Disorders Intervention Manual, Hawthorne Educational Services, Inc., 1994
The Gifted Learning Disabled Student, CTY Publications and Resources, Center for Talented Youth, Johns Hopkins University.
Attention Deficit Disorders Intervention Manual, Stephen B. McCarney, Ed.D., Hawthorne Educational Services, Inc., 1994.
Study Skills for Students in Our Schools: Study skills and instructional intervention strategies for elementary and secondary students, 
Stephen B. McCarney, Ed.D. and Janet K. Tucci, M. Ed., Hawthorne Education Services, Inc., 1991
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Learning styles

There is controversy about learning styles, various intelligences and finding out what students can and cannot 
learn.  The research shows a trend, but many tests are weak predictors of strengths.  Of course, even 
intelligence tests, refined for over 100 years are only screening devices. 

What we can recognize is that not all students are good at academics, and can still live productive, highly 
effective lives and contribute to the richness of society.  Is there life beyond readin' writin' and 'rithmetic?
Yes, indeed!  In Mark Twain's words: "I have never let my schooling interfere with my education."

• Gotta touch it to get it
• I don't get what you want 

(I have to see the big picture)

• You misspelled the word, 
stupid. (It needs to be just right so I 

can think about it)

• Just give me the facts, Ma'am
• It's not about words
• But how do you feel about it?
• Could you just write it down?

Definition: Students are 
smart in a myriad of 
ways.  Some identified 
gifts include: 
Music/rhythm
Logical/mathematical
Interpersonal
Intrapersonal
Kinesthetic
Verbal/linguistic
Visual/spatial
Naturalist/spiritual

Learning Differences--NOT Learning Disabilities
by Thomas Armstrong http://www.multi-intell.com/articles/armstrong.htm

I don't believe in learning disabilities. I realize saying that will probably upset a lot of people. Learning disabilities 
have become as acceptable to educators as diseases are to physicians.
In my way of thinking, though, education has no place for learning "diseases." Instead of focusing on deficiencies--
what kids can't do--education should be based on growth--how kids can learn. But so far, in all the thousands of 
tests and programs developed in the past 20 years to "remediate" frustrated learners, I've seen very little attention 
paid to how LD kids can learn and grow.

Mary Poplin, the former editor of the Learning Disability Quarterly, noted this omission in a farewell address to her 
readership a few years ago. The horrifying truth is that in the four years I have been editor of LDQ, only one article 
has been submitted that sought to elaborate on the talents of the learning disabled. . .Why do we not know if our 
students are talented in art, music, dance, athletic, mechanical repair, computer programming, or are creative in other 
non-traditional ways?. . .It is because, like regular educators, we care only about competence in its more traditional 
and bookish sense (Poplin,1984).

This narrow conception of competence has excluded a broad range of children, who are learning different, but who 
are called learning disabled.  I did my doctoral dissertation on the strengths of LD children. In the process, I 
discovered a few things that might surprise you. I learned that kids labeled "LD" are often non-verbally creative; 
better than average at visual-spatial tasks; and talented in mechanical, architectural, musical, and athletic pursuits. 
Some are even highly talented in specific language and mathematical areas.

Why isn't this information more widely recognized and acted on? One reason, as Mary Poplin points out, is that 
special education is especially prone to a problem that afflicts all public education: Schools have become worksheet 
wastelands. Classroom teachers spend too much time on paper-and-pencil tasks and not enough time on active 
learning that engages the total individual.  This heavy reliance on dittos and textbooks reinforces a habit of thinking 
about schoolwork solely as book work. Harvard University's Howard Gardner, author of Frames of Mind (1983), had 
it right when he said that there at least seven different kinds of intelligence and that our schools are only dealing with 
tow of them: linguistic and logical-mathematical intelligence. In other words, the child who reads, spells, and 
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computes, and reasons well goes to the head of the class.

Concentration on only these abilities, though, ignores the dominant strengths of perhaps the majority of children in 
the classroom. Many children are not so gifted in linguistic or logical-mathematical intelligence, but may be talented 
in one or more of five other intelligences: musical, spatial, bodily-kinesthetic, interpersonal, and intrapersonal. All too 
often, such children are at risk of being unjustly labeled "learning disabled."
The abilities these kids possess simply never get a chance to be displayed in the classroom. there seems to be no 
room for the young mechanical wizard, or the the child who can dance well, or the ham who performs skits brilliantly, 
or the "street-wise" playground leader who turns "school-dumb" in class. From such students, we created the "six-
hour disabled child," who functions below grade level during school hours, but learns away from school.

There are hundreds of thousands of kids like this in our schools. What can we do to help them?
First, we've got to to find out what they're good at and help them develop their strengths in the classroom. Ironically, 
we now do this for gifted children, who are least in need of having their talents identified. If is far more critical for 
"LD" children to have a chance to shine in some area.  Gardner's theory of multiple intelligences serves as an 
excellent framework for finding strengths in all kids, including the gifted and learning different.
• The linguistic child is word-oriented; a good storyteller and writer; a trivia expert; an avid reader who thinks in 

words and loves verbal play (tongue twisters, puns, riddles).
• The logical-mathematical child is concept-oriented; the little scientist who loves experiments, testing 

hypotheses, and discovering logical patterns in nature; a good math student.
• The spatial child is image- and picture-oriented; a day-dreamer; an artist, designer, or inventor; attracted to 

visual media; adept at spatial puzzles (Rubric's Cube™, three-dimensional ticktacktoe); creates visual patterns.
• The musical child is rhythm- and melody-oriented; may sing or play a musical instrument; sings little songs in 

class; becomes animated and may study better when music is playing.
• The bodily-kinesthetic child is physically-oriented; excels in athletics or fine-motor areas like crafts; achieves 

self-expression through body action (acting, dancing,.mime); touches things to learn about them.
• The interpersonal child is socially-oriented; has strong leadership abilities; mediates disputes; can be an 

excellent teacher; enjoys group games and cooperative learning.
• The intrapersonal child is intuitively-oriented; is strong willed and self-motivated; prefers solitary hobbies and 

activities; marches to the beat of a different drummer.
Since traditional instruction caters to linguistic and logical-mathematical learners, kids with strengths in the other five 
areas of intelligence aren't ordinarily taught according to their most natural ways of learning. Sitting quietly in 
classroom is totally against the natural inclinations of bodily-kinesthetic children, who need to move in order to learn 
and who may thus be considered "hyperactive" (and unjustly medicated). Spatial children, who need vivid images 
and pictures to learn, are apt to be classified as "Dyslexic" because they are dragged to quickly into the world of 
abstract number and letters.

Such children seldom learn well in conventional classrooms  and usually they continue to fail in remedial 
programs, which simply administer more concentrated doses of the same teaching approaches that were wrong from 
the start.  On the other hand, if we were to give learning different kids regular classroom instruction appropriate to 
their native intelligences, we might not have to shop them out to special education in the first place. Here are some 
examples of how teacher in both special and regular education classes can adapt they teaching to Gardner's 
intelligences:

• Even though reading is a linguistic act, it's possible to structure a reading program for spatial 
children around color (Word in Color™ is one such program) or to build in music, movement 
social cooperation, and independent reading to reach other intelligences. 

• In math class, the logical-mathematical child is in his element. The linguistic child is safe, too,
as long as problems are explained in words. Teachers need to make a conscious effort, though, 
to connect math with the other intelligences.
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I taught multiplication tables musically by singing them to a twelve-bar blues melody and 
spatially by telling kids a vivid story about a man names Mr. As-Much, who had sons named 
Just, Twice, and Thrice; whatever Thrice-As-Much touched tripled in quantity. I taught the 
threes tables kinesthetically by having the class count to 30, clapping (or jumping or raising their
arms) on every third number. Cooperative learning or math games assisted the interpersonal 
learner, while the intrapersonal learner learned best through a self-paced instruction book or 
computer program.

• Typical methods of learning spelling words include copying the word several times (a linguistic 
approach) or applying spelling rules (a logical-mathematical method based on regularities). 
Spatial approaches might include making pictures out of words (putting rays around the word 
"sun," for example) or mentally inscribing them on an imaginary blackboard. Kinesthetic learners 
might trace the words in clay or stand up when the vowels of a word are spelled. For musical 
learners, spellings can be sung or chanted (perhaps going up an octave to emphasize vowels or 
silent letters). Seven-letter words, for instance, work really well to the tune of "Twinkle, Twinkle 
Little Star"--try it with "another."

So you see, many roads lead to the same instruction objective if only we are willing to take them. Many teachers have 
objected that they can't teach to several learning styles with so many children in their classes, but the kinds of 
activities I have mentioned can be carried out with large groups of children.
All a teacher has to do is teach seven different ways on seven different days. On Monday, teachers can begin with a 
linguistic approach--God help us, with a worksheet if they really have to. On Tuesday, they can bring in imaginative 
or art activities to reach the spatial learners. On Wednesday, the class might practice the skill through energetic 
physical activity on the playground or more restrained physical activity in the classroom. On Thursday, they can 
relate the skill to music, and on Friday, to a computer program, which will appeal to the logical-mathematical minds. 
The next Monday, games will reach the sociable, interpersonal learners. On Tuesday, a choice of different activities 
caters to the intrapersonal learner.

Thus at the end of a seven days, the teacher would have presented the skill through every child's strongest 
intelligence and bolstered children's less-developed intelligences as well. Learning centers can also be keyed to this 
multi variant approach to learning. Teachers can arrange their classrooms to include a book nook (appealing to 
linguistic intelligence), a math lad and/or science center (logical-mathematical), a round table for games and 
discussions (interpersonal), a carpeted open space for movement activities (bodily-kinesthetic), a listening lab 
(musical), a partitioned quiet space (intrapersonal), and art media center (spatial).

Remember when I said I didn't believe in learning disabilities? I suppose that if you pressed me, I'd admit they so 
exist. But all of us have them. Some of us have dismusia. In other words, we can't whistle a tune. Maybe you or 
someone you know has dispraxia, which can lead to a tendency for one's legs to get all twisted up on the dance floor. 
Other may have dyslexia, which is just Latin bafflebag for "trouble with words."

What I'm most concerned about, however, is "dysteachia," the unwillingness to adapt instruction to a broader 
concept of learning. Dysteachia threatens to banish many children to a barren future in special education classrooms.
The only way to combat dysteachia is for educators to reconceptualize learning disabilities to include the strengths 
of millions of kids who will otherwise languish in remedial programs. Aren't we ready to at last let learning different 
kids shine in their own way?
Notes:
1. Mary Poplin, "Summary Rationalizations, Apologies, and Farewell: What We Don't Know About the Learning 
Disabled," Learning Disability Quarterly 7 (Spring 1984): 133.
2. Thomas Armstrong, "Describing Strengths of Children Identified as 'Learning Disabled' Using Howard Gardner's 
Theory of Multiple Intelligences as an Organizing Framework" (Ph.D. diss., California Institute of Integral Studies, 


