From Sea to Shining Sea: Westward Expansion in the United States 

By Heather Cox

Topic: 
Western Expansion during late 19th century and its effects on various people groups.
Level: 

U.S. History (9-12) 
Duration: 

3-week period


Goal: 


To identify significant people, places and terms of western expansion in the United States during the late 19th century and to examine the relationships between expansion and its effects on various people groups using historical empathy, as well as to identify the motivating factors for expansion, concentrating on the ideals of Manifest Destiny.

Objectives: 

· To identify the motivations and factors causing westward expansion, including the ideals of Manifest Destiny.

· To identify and explain actions taken by the United States government to encourage growth.

· To evaluate the effects of expansion on White homesteaders, African Americans, Mexican Americans, and Native Americans.

· To critically analyze a movie for historical accuracies and inaccuracies.

· To create historical empathy through several exercises such as a newspaper ad, perspectives paper and classroom situations.

· To describe the value of the railroad and the role of technology.

· To evaluate and interpret primary historical documents concerning Native Americans.

· To teach students through visual and audio representations.

Enduring Understandings:

In communicating enduring understandings to my students, I want them to better understand the characteristics of western expansion and the changing patterns of ethnic and racial structure and relations in the United States.  They should be able to perceive past events and issues as people experienced them at that time, and develop historical empathy as opposed to present-mindedness.   To recognize tensions between aspirations for freedom and security, and to know the relationship between geography and its effects on cultural development are enduring understandings I would like to communicate to my students. Other important habits of mind for my students include understanding how things happen and how things change, how human intentions matter, but also how their consequences are shaped by the means of carrying them out, as well as to grasp the complexity of historical causation and to understand the importance of values, political ideas and beliefs in the course of history.  Also to understand the various causes of war, and to discuss the consequences of war for societies and their cultures, and to prepare the students to live with uncertainties and exasperating unfinished business while recognizing human folly and failures within history and the importance of individuals who have made a difference, both good and bad.

​​​​​​​​​​​​​​​​​​​​​​​______________________________________________________________________________​​​______

Lesson One: 

Topic: Definition of Manifest Destiny
Duration: 50-minute class period
Goal: 


To commence the unit of western expansion in context of Manifest Destiny and to communicate to students the opposing meanings of its ideals while giving them the opportunity to reevaluate history.

Objectives:

· To identify the origin and meanings of the phrase Manifest Destiny.

· To develop a respect for others and a sense of empathy for historical situations.

· To use surprise and emotion to motivate contrasting historical thinking.

· To begin the unit with a sense of skepticism and use of personal evaluation.

Enduring Understandings:

To understand the interplay among ideas, moral values and leadership, especially in the evolution of democratic society.  To understand the significance of the past to their own lives, both private and public, and to their society, as well as to develop historical empathy as opposed to present-mindedness.

Standards:

1SS-P2. PO 2. Identify an author’s argument, viewpoint, or perspective in an historical account.

1SS-P2. PO 3. Distinguish "facts" from author’s opinions, and evaluate an author’s implicit and explicit philosophical assumptions, beliefs, or biases about a subject.

Background Information:

The phrase Manifest Destiny was first used by the American journalist and diplomat John Louis O'Sullivan in the Democratic Review, a magazine that featured literature and nationalist opinion. Many Americans already agreed with O'Sullivan's sentiments before he published this article. The phrase was later used by politicians and leaders to justify and promote territorial expansion across the North American continent by providing a sense of mission to citizens. In the 1840’s, there was a strong sense that the freedoms and ideals of the United States had far reaching importance and needed to be brought to new lands, thereby broadening the nation's reach and extending its borders. It was God's imperative that the United States would stretch from coast to coast. It stood for bringing ideals of democratic self-government to any peoples capable of it. Another desire was the acquisition of new lands, since land could represent potential income, wealth, self-sufficiency, and freedom.

Procedure:

1. Begin by giving a brief 5-minute contextual lecture on Manifest Destiny to properly set up reviewing the article.

2. Each student should receive a copy of O’Sullivan’s article on Manifest Destiny.  Read the article in class by having students read parts out loud.  

3. Students should get into pairs and spend 5 minutes discussing O’Sullivan’s point of view.  

4. Each pair will write a definition of Manifest Destiny based on the article they have just read.  Make sure each student has his or her own definition.

5. Collect each individual’s definition for later use along with the O’Sullivan article.

6. At this time, a preplanned exercise will occur in the classroom.  Planned before class time,, a teacher from another classroom who agrees to work with you will bring his or her students into your classroom.  You will remain silent and not explain anything to your students even if they ask questions.  The teacher will begin to command your students and yourself.  He or she will have her students sit amongst yours, students will be moved out of their seats and on to the floor, students will be sent to the corner, and even you will be under the new teacher’s authority.  The new teacher will begin to teach what he or she was teaching in his or her own classroom before moving into yours.

7. After 5-7 minutes of this confusion, you will command control again and tell your students, this is a picture of Manifest Destiny.  The other teacher and his or her students should be dismissed at this time.

8. Lead a discussion on the thoughts and emotions of your students as this was happening.  Write what they were feeling on the board.

9. Tie this exercise into the ideals of Manifest Destiny.  Ask whether this was fair or if this was even right?  Bring to discussion the idea of the other classroom being Divinely ordained to come in and take over.  

Assessment: 

Each student will write a definition of Manifest Destiny based on the O’Sullivan article they read. This assignment is worth 5 points when turned in.
Sources:

John L. O'Sullivan on Manifest Destiny, 1839. Excerpted from "The Great Nation of Futurity," The United States Democratic Review, Volume 6, Issue 23, pp. 426-430.
Materials and Equipment:


O’Sullivan Manifest Destiny article

______________________________________________________________________________​​​______
Lesson Two: 
Topic: Role of U.S. Government
Duration: 50-minute class period
Goal:


To give students the opportunity to brainstorm the factors that would have motivated the United States to expand west and to teach students the information concerning political, social, and economic motivators to understand why the United States wanted to expand.

Objectives:

· To explain the social, political and economic reasons for expansion in the United States.

· To differentiate between the needs and desires for expansion.


· To identify specific actions the U.S. Government took to perpetuate expansion.

Enduring Understandings:


To understand how things happen and how things change, how human intentions matter, but also how their consequences are shaped by the means of carrying them out, as well as to grasp the complexity of historical causation and to understand the importance of values, political ideas and beliefs in the course of history.

Standards:

1SS-P3. PO 1. Show connections between particular events and larger social, economic, and political trends and developments.

1SS-P12. PO 2. The development of resources and the resulting population and economic patterns, including mining, ranching, and agriculture.
Background Information:

The U.S. Government soon adopted the phrase Manifest Destiny as the nation went to great lengths to expand its territory.  With high birth rates and increases in population due to immigration, more land became a necessity. Large families were willing to work farms and became an asset to the government.  Nearly 4,000,000 Americans moved to western territories between 1820 and 1850.  Frontier land was inexpensive or sometimes free.  Expansion into frontier areas opened opportunities for new commerce and individual self-advancement.  Land ownership was associated with wealth and tied to self-sufficiency, political power and independent "self-rule."  Also, maritime merchants saw an opportunity to expand and promote new commerce by building West Coast ports. 

Procedure:

1. Divide the class into two large groups by numbering off students.

2. Give in-class assignment: Each group is responsible for generating an argument from the perspective of the U.S. government

3. Group 1: Give reasons for why the United State NEEDED to expand.

4. Group 2: Give reasons for why the United State WANTED to expand.

5. After 15 minutes of generating ideas, have each group share their opinions.

6. Bring the class together and begin discussion on what ideas were correct and what other ideas were not mentioned.  Use this discussion as tool to lecture and give information for the lesson.

7. Make sure the students are taking notes and copying information from the board to produce their own notes in which to study.

8. Discuss motivations for expansion and benefits for the country, as well as specific actions taken.

Assessment:


Students will be assessed by the ideas they generate in their groups, but will not be given a grade.  Their participation in the discussion of motivations will guide the perception of their level of understanding.
Materials and Equipment:


Class textbook for reference

______________________________________________________________________________​​​______
Lesson Three: 
Topic: Role of White Homesteaders
Duration: 50-minute class period
Goal:


To identify the specifics and terms of the Homestead Act and to evaluate its influence on the lives of Americans, and to pose the contrasting view of the moral wrong in giving away someone else’s land.

Objectives:

· To describe the Homestead Act and what it provided for individuals.

· To identify who responded to the Homestead Act and reasons for such.

· To open the grounds for discussing the future impact on Native Americans.

Enduring Understandings:


To better understand the characteristics of expansion and the changing patterns of ethnic and racial structure and relations in the United States and to explore the tensions between the aspirations for freedom and security, for liberty and equality, and for distinction and commonality in human affairs, also to view patterns of political and social interaction in a democratic society.
Standards:

1SS-P3. PO 1. Show connections between particular events and larger social, economic, and political trends and developments.

1SS-P12. PO 3. The effects of development on American Indians and Mexican Americans, including Indian Wars, establishment of reservations, and land displacement.

1SS-P12. PO 1. The availability of cheap land and transportation.
Background Information:

With the passage of the Homestead Act in 1862, Manifest Destiny began to shape the lives of ordinary Americans who traveled and settled the West.  A homesteader had to be at least 21 years of age to claim a 160-acre parcel of land. Settlers from all walks of life including newly arrived immigrants, farmers without land of their own from the East and single women came to meet the challenge. Each homesteader had to live on the land, build a home, make improvements and farm for 5 years before they proved themselves and were able to keep the land.  A life of sacrifice and hard work, homesteaders began new lives outside of the cities on the frontier.

“The Act's minimal and seemingly lenient requirements proved insurmountable for many would-be homesteaders. Many homesteaders took claims with little or no farming experience, and growing crops in the harsh conditions of the West was a difficult task for even the most seasoned farmers. Many homesteads in the arid plains were too small to yield a profitable crop, and the cost of irrigation far exceeded the value of the land. Over the 124-year history of the Act, more than 2 million individuals filed claims. Of these, only 783,000 -- less than half -- ultimately obtained the deeds for their homesteads. A popular camp song of the 1870s cheered, "Come along, come along, don't be alarmed; Uncle Sam is rich enough to give us all a farm!" (http://www.pbs.org/wnet/frontierhouse/frontierlife/essay1_2.html)

Procedure:

1. Begin the class period by posing the question, “If you could move and settle on the moon and begin a whole new life alone or with your family, would you do it? Why or why not?”

2. Discuss reasons for why they would and also discuss their reasons for why they would not.

3. Begin lecture on the Homestead Act and the role of homesteaders in the American west.  

4. Discuss the process of moving west and the difficult journey, as well as the life and environment of homesteaders. 

5. Share lyrics of song "Come along, come along, don't be alarmed; Uncle Sam is rich enough to give us all a farm!" Discussion question: Is Uncle Sam really rich or is he giving away land that is not his?

6. Encourage students to take notes and copy all information that is correlating on the board.  This will serve as the student’s study material for relevant quizzes and exam.

Assessment:


There is no assessment for this lesson.


Sources:

Camp song lyrics, (http://www.pbs.org/wnet/frontierhouse/frontierlife/essay1_2.html)
_________________________________________________________________________​​​___________
Lesson Four: 
Topic: Homesteader Challenge
Duration: 50-minute class period
Goal:


To examine the choice homesteaders had to make, the excitement and adventure of beginning a new life and the requirements necessary for success as a homesteader, and to allow student to use creativity in combining knowledge the have gained in an original project.

Objectives:

· To examine the excitement and feelings of those who received free land through the Homestead Act.

· To create historical empathy for those who began a new life on the frontier and to grasp the challenges and hardships necessary to succeed.

· To read and interpret a historical document for better insight into a particular event in history.

· To allow the students to use creativity in combining knowledge they have learned and presenting it in a creative form.

Enduring Understandings:

To perceive past events and issues as they were experienced by people at the time, to develop historical empathy and to better understand the relationship between geography and history as a context for events while discovering changing patterns of ethnic and racial relations. 

Standards:

1SS-P3. PO 1. Show connections between particular events and larger social, economic, and political trends and developments.

Background Information:

The Oklahoma Land Race was a land run or land rush that took place on September 16, 1893.  Building up to the date, potential settlers began arriving on all four borders of the territory, especially the 165 mile long Kansas border. The strip of land was divided into 42,000 claims, available to the first person, with a certificate, to put foot and stake a claim in them. Around 100,000 people had gathered, up to 30,000 of them around Arkansas City. Most of the people were on horseback although there were also wagons, carts and special train services. The borders were guarded by U.S. soldiers up to noon when the race was begun. Over the next few hours people raced recklessly across the land to secure the prime claims, crash or be disappointed. Retrieved from "http://en.wikipedia.org/wiki/Oklahoma_Land_Race"
Procedure:

1. Ask the students to put themselves in the place of a young person who is thinking of becoming a homesteader and beginning a new life in the West.  Write the question on the boards: Would you go for it?

2. If they choose to accept the challenge, ask them the following questions: What will you have to sacrifice?  What makes you think you will survive as a homesteader?  Those who choose not to accept the challenge:  What will be the benefit of not moving West?  Will you have the same opportunities as the homesteaders?

3. Show the Oklahoma land race scene from the movie Far and Away.  Explain that this event did occur in 1893 in order for individuals to claim a piece of land.  This clip should take 10 minutes to show.

4. Read the letter concerning the Oklahoma land rush written by Newton Franklin Locke to give a better perspective of what the event was like.

5. In pairs, give students the assignment of creating a newspaper ad for prospective homesteaders.  Pass out the criteria sheet and rubric so the students know what you are looking for. 

6. This “Homesteaders Wanted” ad should include who they are looking for to become homesteaders, what they will gain what they need to do and what they can expect to encounter as a homesteader.  

7. The newspaper ad needs to be creative and specific in including all necessary information.

8. Give the rest of the class time for students to complete this project.  If students do not finish the assignment in class, they may finish it at home and turn it on the next day.

Assessment:

In pairs, students must create a newspaper ad looking for prospective homesteaders.  It must include the following information: who they are looking for to become homesteaders, what the person will gain, what they need to do, and what they can expect to encounter as a homesteader.  Providing a piece of construction paper and materials, the ad must fill the whole page.  Students may use creativity in designing the ad and will be given the option of using the computer lab if they desire.  The assignment will be due the following day, but it is encouraged to turn the assignment in at the end of the class period.  It will be graded according to the scoring rubric.

Sources:

Letter written by Newton Franklin Locke concerning the Oklahoma Land Rush of November 1893. http://www.pan-tex.net/usr/l/drlocke/

Materials and Equipment:

Locke Letter

Construction paper

Markers

DVD Far and Away, 1992.

DVD Player and television

______________________________________________________________________________​​​______
Lesson Five: 
Topic: Role of African Americans
Duration: 50-minute class period
Goal:


To learn how westward expansion and the Homestead Act affected the definition of freedom, chance for opportunities and eventual segregation of freed African Americans and to discuss the role of the “exodusters” as a picture for such change.

Objectives:

· To examine the motives for movement of African Americans to the Central Plains in the decades following the Civil War.

· To discuss the differences that Black migrants faced compared to White migrants.

· To identify how the definition of freedom changed for African Americans and how homesteading played a role.
· To lead deliberate discussion as a tool of direct instruction.
Enduring Understandings:

To explore the tensions between the aspirations for freedom and security, for liberty and equality, and for distinction and commonality in human affairs and to encourage the comprehension of the interplay of change and continuity.

Standards:

1SS-P11PO 3. Attempts to protect the rights of, and enhance opportunities for, the freedmen, including the basic provisions of the Thirteenth, Fourteenth, and Fifteenth Amendments to the United States Constitution.
Background Information:

Ratified by Congress in December 1865, the 13th Amendment ended slavery in the United States.  This amendment had a huge impact on the African American homesteading movement that followed. The years of repression and economic hardship in the South after the end of the Civil War, in the period known as Reconstruction, led former slaves such as Benjamin “Pap” Singleton to explore the possibility of mass Black migration to Kansas and the West.  In the next two years, motivated by continuing poverty, terrorism and violence in the South, combined with reports of better condition and greater opportunity in the West, larger groups of Blacks migrated in what came to as the “Exodus of 1879”.  Those African Americans who migrated would alter be referred to as “Exodusters”.  Most of the Blacks who migrated there were poor and lacked education, and the communities lacked the funds necessary to develop farms and survive.  Many succeeded though, especially those who settled in larger towns and cities.  

African Americans sought the same opportunities as westward pioneers.  Urging blacks to form their own independent communities in the West, “Exodusters” believed the West would prove to be their promised land.  This movement alone brought more than 15,000 African Americans into Kansas in 1880. Freed slaves in 1865, these Americans sought a new life during westward expansion. 

Procedure:

1. Class will begin by giving a 10-point quiz on the material covered in class the past few days.  The students will be given approximately 15 minutes to complete the quiz.

2. This lesson will primarily focus on lecture and giving direct instruction.

3. Write the following question on the board: Where would go and what would you have done if you were suddenly a freed slave in 1865?  

4. Begin the lecture by reviewing Reconstruction and the 13th Amendment, setting up the context for African American homesteading.

5. Discuss migrations and “exodusters”.

6. Discussion questions include: What results did the Homestead Act have on African Americans in the South following the Civil War?  What challenges did Black homesteaders face that White homesteaders did not face?  If you were a freed slave, what would be your reasons for leaving the South or not leaving the South?

Assessment:

There will be a 10-point objective quiz in the beginning of class that will cover the material covered thus far in lecture and discussion.  This will encourage studying throughout the unit and will prepare students for the unit exam at the end of the two weeks.

Sources:

Painter, Nell Irvin, Exodusters: Black Migration to Kansas After Reconstruction. 1992

______________________________________________________________________________​​​______

Lesson Six: 
Topic: The Mexican American War
Duration: 50-minute class period
Goal:


To identify the relationship between the desire for expansion and the effects on Mexican Americans, also to discuss the role of land acquisition in United States expansion.

Objectives:

· To identify the key people, places and terms of the Mexican American War.

· To identify the important aspects of the Treaty of Guadalupe Hidalgo and the Gadsden Purchase.

· To visually represent gains made by the Unites States by performing a map exercise.

· To discuss the effects of war and cession on Mexican Americans.
Enduring Understandings:

To understand the many and various causes of war, and to discuss the consequences of war and peace for societies and their cultures, and to appreciate the force of the non-rational and irrational in history and human affairs such as the causes for the Mexican American War.

Standards:

1SS-P12. PO 3. The effects of development on American Indians and Mexican Americans, including Indian Wars, establishment of reservations, and land displacement.

1SS-P13. PO 3. The results of the Spanish American War.

1SS-P1. PO 3. Use a variety of maps and documents to interpret human movement and the diffusion of ideas, technological innovations, and goods.
Background Information:

In 1847, the U.S. & Mexico went to war over what may be termed a border dispute brought about essentially by Westward Expansion. Between 1845 and 1854, the United States acquired half of Mexico, including the areas that would become all or part of the states of Arizona, California, Colorado, Nevada, New Mexico, Texas, Utah, and Wyoming. Seventy thousand to one hundred thousand Mexicans no longer lived in Mexico, but newly acquired American soil. Annexation would greatly cost Mexican-Americans in terms of discrimination and the loss of land and natural resources. In the period following annexation, most Mexican men became laborers working long hard hours for low wages, while Mexican women were employed as domestic workers. Increasingly, they faced job segregation and other oppressive practices as Mexican-Americans began a new life in the United States. 
The Treaty of Guadalupe Hidalgo, ending the Mexican War, was signed on February 2, 1848. Under the treaty, Mexico ceded to the United States Upper California and New Mexico (including Arizona) and recognized U.S. claims over Texas, with the Rio Grande as its southern boundary. The United States in turn paid Mexico $15,000,000, assumed the claims of American citizens against Mexico, recognized prior land grants in the Southwest, and offered citizenship to any Mexicans residing in the area.

Even though the Mexican War had ended, border disputes remained unsettled. Land that now comprises lower Arizona and New Mexico was part of a proposed southern route for a transcontinental railroad. President Franklin Pierce was convinced by Secretary of War Jefferson Davis to send Senator James Gadsden (who had personal interests in the rail route) to negotiate the Gadsden Purchase with Mexico. Under the agreement, the U.S. paid Mexico $15 million to secure the land. The acquisition of land in this purchase secured the final boundaries of the continental United States. (http://en.wikipedia.org/wiki/Gadsden_purchase)
Procedure:

1. Give direct instruction on the origins and duration of the Mexican American War, including specific name and places that the students should know for the unit exam.

2. In discussing the Treaty of Guadalupe Hidalgo, write the specific outcomes of the treaty on the board, as well as for the Gadsden Purchase.
3. Discussion questions:  Did the Unites States have a right to go to war with Mexico in 1846?  Was it morally right to conquer land for Manifest Destiny?  Was the Treaty of Guadalupe Hidalgo just and fair for Mexico?
4. Discuss the treatment and definition of freedom for the approximately 80,000 Mexicans who became part of the Unites States.

5. Pass out the map worksheet and explain the directions to the class.

6. Give the last 10 minutes of class for students to work on the map.  Collect the maps tomorrow.

Assessment:


Students must complete the 10-point map worksheet by shading in the appropriate areas and labeling the two rivers.  It will be graded on how well the student followed directions and their work’s accuracy. 

Sources:

Griswold del Castillo, Richard, The Treaty of Guadalupe Hidalgo: A Legacy of Conflict. University of Oklahoma Press, Norman, 1990
Materials and Equipment:


Map Worksheet: United States Land Acquisitions from Mexico

______________________________________________________________________________​​​______
Lesson Seven: 
Topic: History vs. Hollywood: The Alamo
Duration: 50-minute class period
Goal:


To teach students to critically analyze historical representations and provide a visual and audio representation of an event in American history.

Objectives:

· To compare factual information with a generalized and biased perspective on an event in history.

· To better understand the tensions during the Battle of the Alamo between Mexicans and Texans.

· To critically interpret a source for inaccurate information.

· To discuss “herofication” in history.

Enduring Understandings:


To help the students through their own learning to perceive past events and issues as they were experienced by people at the time and to review a historical perspective critically in order to recognize the difference between evidence and assertion, and fact and conjecture.

Standards:

1SS-P2. PO 4. Compare and contrast different accounts of the same event, including hypothesizing reasons for differences and similarities, authors’ use of evidence, and distinctions between sound generalizations and misleading oversimplifications.

1SS-P13. PO 3. The results of the Spanish American War.

Background Information:


The film shown is a rendition of the Battle of the Alamo made in 1960 starring John Wayne.  This film was notably marked for some historical accuracies and “heroification” of its main characters, such as Davy Crockett.  The information needed for this lesson is a general knowledge of the Alamo, but mainly the ability to choose scenes and ideas from the film that show a biased and wronged attitude toward Mexican Americans that were caused by years of subjugation and equal treatment.  The Battle of the Alamo was battle between Mexican and Texan forces during the Texas Revolution that took place at the Alamo mission in San Antonio in February and March 1836.  The siege ended on March 6 with the capture of the mission and the death of nearly all Texan defenders. “Heroification” is the process of making historical figures in heroes.
Procedure:

1. Begin by asking students, what was the Alamo? Why is the Alamo important in the history of Texas and the United States? Generate discussion on what role it played in history. Discuss “heroification” in telling the story of history.

2. Handout History vs. Hollywood worksheet to students.

3. Students will watch a 45 minute clip of the 1960 movie The Alamo.  The clip should be chosen before hand by the teacher to make sure a relevant and historically questioning scene is shown to class. 

4. Communicate to students that they should be working on the worksheet while watching the movie in class.

5. Use last five minutes of class period to answer any questions and collect the worksheets.

Assessment:

Students will complete a History vs. Hollywood worksheet worth 10 points and will be graded on two aspects: completion of every part of worksheet and the effort and value of student answers.
Materials and Equipment: 

History vs. Hollywood worksheet

DVD, The Alamo, 1960 film


DVD Player and television

______________________________________________________________________________​​​______
Lesson Eight: 
Topic: Effects on Native Americans
Duration: 50-minute class period
Goal:


To learn the various political and military actions that directly affected Native Americans negatively and to reexamine the morality and constitutionality of displacement and Native American treatment.

Objectives:

· To provide the necessary factual information associated with the Indian Removal Act, Trial of Tears, Wounded Knee Massacre, and the Battle of Little Bighorn.

· To force the students to reexamine the moral correctness and constitutional right of displacement and removal legislation by reevaluating the emotions and feelings of white homesteaders.

Enduring Understandings:

To prepare the students to live with uncertainties and exasperating unfinished business in the context of Indian treatment and to discuss human folly and failures within history, while recognizing the importance of individuals who have made a difference, both good and bad.

Standards:

1SS-P12 PO 3. The effects of development on American Indians and Mexican Americans, including Indian Wars, establishment of reservations, and land displacement.
Background Information:

The purpose of this lesson is present the factual information needed for an overall understanding of the effects of expansion on Native Americans.  This lesson is necessary for the next two lessons devoted to a deeper look into the conflict. 

Indian Removal refers to the nineteenth century policy of the government of the United States to relocate American Indian tribes living east of the Mississippi River to lands west of the river. The policy was made official with the Indian Removal Act of 1830, although the pattern of reluctant westward migration of Native Americans had been established much earlier. Indian removal was accomplished in a variety of ways, including warfare, treaty, purchase of Indian land, and ultimately by forced march. The most well-known of these Indian removals was the Trail of Tears, which resulted in the deaths of thousands of Cherokee Indians. The Trail of Tears is generally considered to be one of the most regrettable episodes in American history.

The Wounded Knee Massacre or the Battle of Wounded Knee was the last armed conflict between the Great Sioux Nation and the United States of America. It occurred at Wounded Knee, Dakota Territory on December 29, 1890. The United States Army used Hotchkiss guns which were capable of firing two pound explosive shells fifty times per minute, while Sioux warriors were generally poorly armed. Historically, Wounded Knee is generally considered to be the end of the Indian Wars, the series of conflicts between U.S. forces and indigenous peoples since at least the 17th century, establishing total U.S. dominance of the frontier. 

The Battle of the Little Bighorn, also called Custer's Last Stand, was an engagement between a Lakota-Northern Cheyenne combined force and the 7th Cavalry of the United States Army, June 25- June 26, 1876 near the Little Bighorn River in the eastern Montana Territory. The battle was the most famous incident in the Indian Wars and was a remarkable victory for the Lakota and Northern Cheyenne. The U.S. cavalry detachment commanded by Lt. Col. George Armstrong Custer was killed to the last man. (http://en.wikipedia.org)

Procedure:

1. At the beginning of class, the students will take a 10 point quiz that will cover material from previous class lecture and discussion.  They will be given 15 minutes to complete this.

2. Ask them to recall the Oklahoma Land Rush scene from the movie Far and Away when we discussed homesteaders. Some refer to that event as the Cherokee Strip Land Run.  The land they are racing to claim once belonged to the Cherokee people.   How does this change the way you look at that event?  Did the government have the right to give the land away to homesteaders?

3. Review the history of Native Americans in the United States prior to this point in history.

4. Discuss the Indian Removal Act and the Trail of Tears.

5. Discuss the Wounded Knee Massacre and the Battle of Little Big Horn.

6. Be sure students are taking notes and copying the names, places and terms you are writing on the board, as well as the arguments and bigger pictures established through discussion.

7. Discussion questions: Do you think the Indian Removal Act was constitutional? Why or why not? Do you agree or disagree with government policy which relocated Native Americans from their homeland reservations? 


Assessment:

There will be a 10-point objective quiz in the beginning of class that will cover the material covered thus far in lecture and discussion.  This will encourage studying throughout the unit and will prepare students for the unit exam at the end of the two weeks.

Sources:

http://www.studyworld.com/indianremovalactof1830.htm  

Historical overview of Indian removal

http://www.pbs.org/wgbh/aia/part4/4p2959.html

_________________________________________________________________________​​​___________
Lesson Nine: 

Topic: A Different Point of View
Duration: 50-minute class period
Goal:  


To evaluate a primary document written by an Indian Chief that contrasts with the widely held stereotypes and myths concerning Native Americans.

Objectives:

· To read and examine a primary source document.

· To discuss stereotypes held of Indians and discuss why those are in place.

· To reevaluate these stereotypes based on the depiction written by Chief Joseph in his article.

· To use a writing exercise to practice forming opinions and thought based on information and class discussion.

· To develop a respect for others and a sense of self-reflection

Enduring Understandings:


To grasp the complexity of historical causation, respect particularity and avoid abstract generalizations, and to appreciate the tentative nature of judgments about the past, while viewing the changing patterns of ethnic and racial structure and relations, and the effects of schooling and social mobility.

Standards:

1SS-P1. PO 1. Compare the present with the past, evaluating the consequences of past events and decisions and determining the lessons learned and analyze how change occurs. 

1SS-P2. PO 4. Compare and contrast different accounts of the same event, including hypothesizing reasons for differences and similarities, authors’ use of evidence, and distinctions between sound generalizations and misleading oversimplifications. 

Background Information:

Chief Joseph, known by his people as In-mut-too-yah-lat-lat (Thunder coming up over the land from the water), was best known for his resistance to the U.S. Government's attempts to force his tribe onto reservations. The Nez Perce were a peaceful nation spread from Idaho to Northern Washington. The tribe had maintained good relations with the whites after the Lewis and Clark expedition. Joseph spent much of his early childhood at a mission maintained by Christian missionaries. 

In 1855 Chief Joseph's father, Old Joseph, signed a treaty with the U.S. that allowed his people to retain much of their traditional lands. In 1863 another treaty was created that severely reduced the amount of land, but Old Joseph maintained that this second treaty was never agreed to by his people. A showdown over the second "non-treaty" came after Chief Joseph assumed his role as Chief in 1877. After months of fighting and forced marches, many of the Nez Perce were sent to a reservation in what is now Oklahoma, where many died from malaria and starvation. 

Chief Joseph tried every possible appeal to the federal authorities to return the Nez Perce to the land of their ancestors. In 1885, he was sent along with many of his band to a reservation in Washington where, according to the reservation doctor, he later died of a broken heart. 

Procedure:

1. Begin class by reviewing the material covered yesterday concerning the political and military action that negatively affected the Native Americans.

2. Discuss the white man’s beliefs concerning the “Indian Savage” and discuss what caused those stereotypes?

3. Pass out the Chief Joseph article and read out loud having students take turns.  This exercise may take 20 minutes.  As the students read, have them underline any comment or thought that debunks a myth held about Indians during this time.

4. After reading the whole excerpt, have the students paraphrase what they just read verbally.  

5. Initiate a class discussion on how the piece may have surprised some in the class because instead of reinforcing stereotypes of Native Americans as wild, uneducated people, it shows a Native American as apparently well educated in the English language and even in Christian-like thinking.  
6. Discussion questions: If this surprised you, do you think this surprised white people on the east coast?  What were they forming their opinions and judgments on prior to reading this article?  Wild Stories? Exaggerated tales?
7. Give the students 10 minutes to write a journal entry based on these questions.  The entry will not be graded, but will be a measure of the day’s comprehension as an exercise to express their own opinions and actively engage the information they have just learned.
Assessment:


Students will write a journal entry answering the discussion questions posed.  These will be handed in and reviewed by the teacher, and will be given a 5 point participation grade.

Sources:

The Chief Joseph excerpt is reproduced from Adventures in American Literature [Austin: Holt, Rinehart and Winston, 1996].)
Materials and Equipment:

“An Indian’s Views of Indian Affairs” by Chief Joseph

______________________________________________________________________________​​​______

Lesson Ten: 
Topic: Primary Perspectives on Native Americans
Duration: 50-minute class period
Goal:


To view and evaluate historical documents to understand the language and feelings of the time toward Native Americans and in contrast, the feelings of the Native Americans, and to identify controversial events that affected Native Americans.

Objectives:

· To read and interpret primary documents pertaining to Westward expansion and Native Americans, concentrating on historical perspectives and bias.

· To contrast opposing viewpoints and create a sense of historical empathy, as one perceives events as they were experienced by the people of the time.

· To encourage group work and active participation by given each student a role and responsibility.
Enduring Understandings:

To view patterns of political and social interaction and the narratives of subjugated peoples in history, while creating a significance of the past in their own lives and to develop historical empathy as opposed to present mindedness. To also understand how thing happen and how historical consequences are shaped by the means of carrying them out, in a tangle of purpose and process.

Standards:

1SS-P2.PO 2. Identify an author’s argument, viewpoint, or perspective in an historical account.

1SS-P2.PO 3. Distinguish "facts" from author’s opinions, and evaluate an author’s implicit and explicit philosophical assumptions, beliefs, or biases about a subject.

1SS-P2. PO 4. Compare and contrast different accounts of the same event, including hypothesizing reasons for differences and similarities, authors’ use of evidence, and distinctions between sound generalizations and misleading oversimplification.

1SS-P12 PO 3. The effects of development on American Indians and Mexican Americans, including Indian Wars, establishment of reservations, and land displacement.
Background Information:

The historical documents chosen for this lesson combine various viewpoints and perspectives on Native Americans.  The first document, Andrew Jackson’s 2nd Annual Message to Congress, explains the purpose and benefits of the Indian Removal Act and why it is necessary for expansion. In contrast, the Cherokee Letter to Congress illustrates the Indian response to relocation and shows the heartfelt feelings on their freedom and situation.  The Editorial on the Sand Creek Massacre is strictly a recount of the events at the Battle of Sand Creek, including specific information concerning the fight between the soldiers and Cheyenne and Arapahoe in Colorado.  The responses to removal are excerpts from Cherokee leaders that further discuss their feelings about relocation.  The two documents in resistance in the courts concern the court cases of Cherokee Nation v. Georgia and Worcester v. Georgia.  They discuss the denied idea of a separate Cherokee nation and then discuss a small victory made by the Cherokee, yet not enforced by President Jackson.

Procedure:

1. Students are put into groups of five using a random assignment method for a Jigsaw activity. One student in each group is given one of the five following documents:

1) Andrew Jackson’s 2nd Annual Message to Congress

2) Cherokee Letter to Congress

3) Editorial on the Sand Creek Massacre

4) Responses to Removal

5) Resistance in the Courts

2. Each group member is responsible for one of the primary source documents and a Jigsaw worksheet is given to each student. 

3. Students with the same document meet in their “expert groups” where they read and discuss the document in order to completely fill out the worksheet and learn the information. They will have 25 minutes to do this.

4. Students return to their original group to teach the others what they have learned.  Each member is responsible for teaching the information necessary to fill out the worksheet.

5. After 20 minutes in these groups, the worksheet should be completely filled out.

Assessment:

The students will be required to complete the Jigsaw worksheet thoroughly and will be given 10 points for a completed worksheet.

Sources:

1. Documents on the Sand Creek Massacre, Editorial from the Rocky Mountain News (1864); http://www.pbs.org/weta/thewest/resources/archives/four/sandcrk.htm

2.  An Address to the Whites (Philadelphia, 1826).

3. Ross to Senecas, Apr. 14, 1834 in Gary E. Moulton, ed., The Papers of John Ross (Norman: University of Oklahoma, 1985), 1: 284-87.

4. 5 Peters 15-20 (1831); 315 U.S. 515 (1832).

5.  The Papers of Chief John Ross, vol 1, 1807-1839, Norman OK; Gary E. Moulton, ed. University of Oklahoma Press, 1985.

6. A Compilation of the Messages and Papers of the Presidents 1789-1908, Volume II, by James D. Richardson, published by Bureau of National Literature and Art, 1908

Materials and Equipment:



Jigsaw worksheet



Copies of historical documents
______________________________________________________________________________​​​______
Lesson Eleven: 
Topic: Role of Technology: Railroads
Duration: 50-minute class period
Goal:


To evaluate the role of technology and the development of railroads in the acceleration of expansion and to discuss the current role of technology in today’s society.

Objectives:

· To identify the role and significance of the Transcontinental Railroad.

· To discuss the effects of the railroads on Native Americans and the acceleration of westward expansion.

· To hypothesize what technological advancements in today’s society will change course of history.

· To use a writing exercise to practice forming opinions and thought based on information and class discussion.

Enduring Understandings:

To discuss human interaction with the environment through the gains and losses of technological change and to understand the relationship between geography and history as a matrix of time and place, as well as the patterns of multicultural societies and the acquisition of diverse cultures and a shared humanity.

Standards:

1SS-P1. PO 1. Compare the present with the past, evaluating the consequences of past events and decisions and determining the lessons learned and analyze how change occurs. 

1SS-P12. PO 1. The availability of cheap land and transportation, including the role of the railroads and the use of immigrant Chinese and Irish labor.

1SS-P3. PO 1. Show connections between particular events and larger social, economic, and political trends and developments.

Background Information:

The First Transcontinental Railroad was a transcontinental railroad in the United States that was built across North America in the 1860s, linking the railway network of the eastern U.S. with California on the Pacific coast. Finished on May 10, 1869 at the famous Golden spike event at Promontory Summit, Utah, it created a nationwide mechanized transportation network that revolutionized the population and economy of the American West, catalyzing the transition from the wagon trains of previous decades to a modern transportation system. Authorized by the Pacific Railway Act of 1862 and heavily backed by the federal government, it was the culmination of a decades-long movement to build such a line and was one of the crowning achievements of the presidency of Abraham Lincoln, completed four years after his death. The building of the railway required enormous feats of engineering and labor in the crossing of plains and high mountains by the Union Pacific Railroad and Central Pacific Railroad, the two federally chartered enterprises that built the line westward and eastward respectively. The building of the railroad was motivated in part to bind the Union together during the strife of the American Civil War. It substantially accelerated the populating of the West by white homesteaders, led to rapid cultivation of new farm lands, and helped accelerate the decline of the Native Americans in these regions. Much of the original right-of-way is still in use today and owned by the modern Union Pacific, the corporate heir to one of the original builders. (http://en.wikipedia.org/wiki/First_transcontinental_railroad_in_North_America)
Not everyone would benefit from that transformation. The transcontinental railroad was not the beginning of white settlers' battles with Native Americans. But it was an irrevocable marker of encroaching white society, that unstoppable force which would force Indians onto reservations within decades. New treaties scattered the Indians to reservations and opened the last great Native American holding to the settlers. The railroad brought so much change at a rapid, exhilarating rate. It meant change in the lives of Indian people, white settlers, even the game in the area. In a way, it was the mark of an era, an era that meant perhaps even national completeness. It was a change beyond the control of the Indian, beyond his comprehension. And, such change was beyond the control of the white man too.
Procedure:

1.  Read excerpt: “On May 10, 1869, at Promontory Summit, Utah, a boisterous crowd gathered to witness the completion of one of the greatest engineering feats of the 19th century: the building of the transcontinental railroad. The electrifying moment marked the culmination of six years of grueling work. A telegrapher sent a simple, yet thrilling, message to the waiting nation: "DONE!" (American Experience: Transcontinental railroad).

2.  Discussion questions:  How do you think this moment changed the country forever?  What role does technology, in this case the building of railroads, contribute to expansion?

3.  Discuss factors that would present a closure of the frontier.  Give direct instruction on the effects of the railroads including the emergence of new towns, rapid economic growth, an increase in mining and cattle-raising.

4.  Discussion questions: Was it inevitable that the United States would seize Native Americans' land? Could the railroad and the world of the Indians have co-existed?

5.  Direct the students to write a journal entry discussing the following questions:  In what ways did technology speed the process of expansion?  What other technological advancements triggered a change in the direction of society and overall influenced the outcome of history?  In today’s society, what forms of technology do you foresee changing the course of history?

Assessment:

There will be a 10-point quiz in the beginning of class that will cover the material covered thus far in lecture and discussion.  This will encourage studying throughout the unit and will prepare students for the unit exam at the end of the two weeks.

Students will write a journal entry answering the discussion questions posed.  These will be handed in and reviewed by the teacher, and will be given a 5 point participation grade.

Sources:

American Experience: The Transcontinental Railroad - http://www.pbs.org/wgbh/amex/tcrr/ 

______________________________________________________________________________​​​______

Lesson Twelve: 
Topic: Question of Manifest Destiny
Duration: 50-minute class period
Goal:

To give students the opportunity to analyze and reevaluate the ideals held in Manifest Destiny when comparing the historical experiences of various groups during Westward Expansion.

Objectives:

· To identify the effects of Manifest Destiny on various people groups.

· To develop a respect for others and a sense of empathy for historical situations.

· To develop self-awareness and responsibility for action.

· To describe connections between the past and the present and determine the lessons that have been learned.

· To develop analytical skills in writing.

· To read and interpret a primary source document and evaluate for bias.
· To give students the chance to role-play in history.
Enduring Understandings:

To better understand the characteristics of expansionism and the changing patterns of ethnic and racial structure and relations in the United States.  To perceive past events and issues as people experienced them at that time, and to develop historical empathy as opposed to present-mindedness.
Standards:


1SS-P1.PO 1. Compare the present with the past, evaluating the consequences of past events and decisions and determining the lessons learned and analyze how change occurs.

1SS-P12. PO 3. The effects of development on American Indians and Mexican Americans, including Indian Wars, establishment of reservations and land displacement.
Background Information:



The background information necessary to complete this lesson is drawn from the previous lessons where the appropriate information has already been given.  It is a combination of each people group’s history and requires only the knowledge of current situations in today’s news that may be brought up in comparison to the ideals of Manifest Destiny.  One must also know the information pertaining to the images shared in class.  The images consist of: a photo of African American “Exodusters”, a photo of a homestead family in Nebraska, a photo of Native American assimilation, The Alamo movie poster starring John Wayne, and a painting by John Gast representing Manifest Destiny.  The contextual information concerning these images has already been discussed in class.

Procedure:

1.   Return the students definitions of Manifest Destiny that they created the first day of this unit along with the O’Sullivan article.

2. Ask them take 5 minutes and either rewrite or change their definition or leave it as is based on what they have learned about western expansion.

3. Share any new definitions and discuss why the changes were made.  Also, discuss any definitions that did not change.

4. Divide the students into 5 groups: U.S. Government, White Homesteaders, African-Americans, Mexican-Americans, and Native-Americans. Do this in some creative way where groups are chosen at random. Notify students they will be given a grade for in-class participation during the discussion.

5. Read short paragraph of background information for each group directed at whole class. Talk to them as if they had experienced Westward Expansion themselves.  

6. Show photo or image associated with each group on the overhead. Pose question about what they are looking at.  Move to next group.  Do this for each group so students are actively engaging ideas and questions posed. 

7. Give each group one copy of the image with questions and ask them to discuss the image they saw in their groups.  

8. One facilitator from each group will share the conclusions of the group.

9. Lead discussion on when Manifest Destiny is appropriate or when it is right. Discuss the current ideals of the United States and whether the ideals of Manifest Destiny are still present in the way the U.S. deals with foreign countries.  Do we still have the same motives and reasons for such?

10. History tells many stories of indigenous people around the world who are fighting to keep or regain their land. Discuss other places in the world where people are fighting over rights to land and compare their struggles to America's dilemma in the 1800s.
Assessment:

Students will write a three-page perspective paper on the effects of Manifest Destiny. They will choose a point of view from one of the perspectives discussed in class: U.S. Government, White Homesteaders, African Americans, Native Americans, or Mexican Americans.

Have the students choose a perspective DIFFERENT than the group they were in for class discussion. Emphasize being specific in relating arguments and points to their historical perspective. Students must use specific historical examples in their response. Responses should include how Manifest Destiny affected their land, way of life, and definition of freedom.  The paper is worth 50 points and will be graded according to scoring rubric.

Sources:

Photographs/Images: 

1. Photo, “Exodusters waiting for steamboat to carry them westward in the late 1870’s.”  Library of Congress.

2. Photo, “Homesteader Omer Yern and Family”, Taken by Solomon Butcher in Custer Country, Nebraska, 1886. Nebraska State Historical Society.

3. Photo, “Two men prepare to make an early sound recording of three men dressed in Native American costume.” 1866-1899. Smithsonian Institution, National Anthropological Archives 

4. Movie poster, “The Alamo”, starring John Wayne. 1960.

5. Image, “American Progress”, painting by John Gast, 1872.

John L. O'Sullivan on Manifest Destiny, 1839. Excerpted from "The Great Nation of Futurity," The United States Democratic Review, Volume 6, Issue 23, pp. 426-430.
Materials and Equipment:

Overhead projector

Overhead transparencies of primary sources

Copies of O’Sullivan’s article

Class textbook for student reference
______________________________________________________________________________​​​______
Lesson Thirteen: 

Topic: PBS Documentary: The WEST
Duration: 50-minute class period
Goal: 

To watch part of the documentary series produced by PBS on the American West to give the students alternative forms of teaching through audio and visual representations.

Objectives:

· To give students an alternative format for learning.

· To give audio and visual representations for information provided through lecture and reading.

Enduring Understandings:


To show the effects of expansion on the cultural identities of groups of people and discuss the characteristics of a growing multicultural society due to a diffusion of beliefs and ways of life.

Standards:

1SS-P12. PO 3. The effects of development on American Indians and Mexican Americans, including Indian Wars, establishment of reservations, and land displacement.

1SS-P3. PO 1. Show connections between particular events and larger social, economic, and political trends and developments.

Background Information:

THE WEST is an eight-part documentary series, which premiered on PBS stations in September 1996. Show two episodes of the series: Episode Seven: The Geography of Hope (1877-1887) and Episode Eight: One Sky Above Us (1887-1914).  These episodes conclude the unit well as they discuss the effects of expansion on identity, culture and a way of life for those affected.
Procedure:

1. Watch 30 minutes of PBS Documentary The WEST, clips from episodes 7 and 8. 

2. Inform students to take notes on the film that pertain to what they have been learning in the classroom, especially new information that helps them better understand western expansion.

3. Collect notes from class.

4. Spend remaining 20 minutes of class period reviewing for the unit exam through asking review questions and providing further needed explanation.

Assessment:

Students will be required to take notes on the film.  Notes will be turned in and graded on strictly a participation effort for a total of 5 points.  Notes must be at least one page in length. 

Materials and Equipment:


 “The West”, PBS Gold DVD set


DVD player and television

______________________________________________________________________________​​​______
Lesson Thirteen

Exam Review

______________________________________________________________________________​​​______

Lesson Fourteen

Unit Exam – 100 points

_____________________________________________________________________________​​​______

Unit Points:
Definition of Manifest Destiny
5

Newspaper Ad



20

Map Worksheet


10

History vs. Hollywood Worksheet
10

Quiz 1




10

Quiz 2




10

Quiz 3




10

Jigsaw Worksheet


10

Documentary Notes


5

Journal Entry 1


5

Journal Entry 2


5

Perspective Paper


50

Unit Exam



100

Total




250

______________________________________________________________________________​​​______
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