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Vision Statement of the College of Education:

We develop educational leaders who create tomorrow’s opportunities.

Mission Statement of the College of Education:

Our mission is to prepare competent and committed professionals who will make positive differences for children, young adults, and others in schools.

Course Description and Goals:

In this course, you will learn to plan history and social studies instruction through “doing” as a student yourself, and through reflecting on that doing.  You will also try out some of the teaching methods by delivering a “mini-lesson” to the class and by developing a unit of instruction.  Because content and method cannot be separated, you will learn content as well as method.  For example, we will read Eric Foner’s The Meaning of American Freedom as a way of highlighting and reviewing the main themes, issues, and questions in teaching U.S. history.  

The main focus of this course is on effectively teaching history.  But we will also examine the questions of what ought to be taught in social studies more broadly and why and how social studies ought to be taught.  We will ask what citizenship means as a goal for social studies, how we can deal with controversial issues, and how we can include gender, ethnic, and global perspectives in our teaching.  By the end of the course, students will develop their own philosophy of teaching both the social studies and history.
Critical attention will be given to the standards and how to adapt them for use in the classroom, and specifically the National Council for the Social Studies Curriculum Standards and the Arizona Standards for the Social Studies.  Also, the mini-lesson and the unit must be posted on “TaskStream” so that they will go into your teaching portfolio (please note that everyone enrolled in this course will need to have a TaskStream electronic portfolio subscription, and be enrolled in the appropriate TaskStream “program,” which contains your program portfolio).

More specifically, by the end of the semester, you will know how to…
· Consider issues of what content to teach;
· Explain and integrate core content and thematic strands from the standards;
· Develop a single lesson plan and a two-week unit plan that fosters critical thinking and active learning;
· Plan for teaching controversial issues;
· Develop authentic assessments;
· Choose and utilize primary sources to teach with multiple perspectives;
· Infuse multicultural, global, and gender perspectives in teaching;
· Draft a teaching philosophy;
· Become familiar with journals in Social Studies and history education; and
· Review social studies textbooks.
Required reading:

· Bill Bigelow, The Line Between Us: Teaching about the Border and Mexican Immigration (A Rethinking Schools Publication, 2006)

· Frederick D. Drake and Lynn R. Nelson, Engagement in Teaching History: Theory and Practices for Middle and Secondary Teachers (Pearson Prentice Hall, 2005)

· Eric Foner, The Story of American Freedom (New York: Norton, 1998)

· Ron H. Pahl, Breaking Away from the Textbook, volumes 1 & 2 (Scarecrow Education, 2002)

· Course reserves articles on VISTA
· Arizona State Social Studies Standards http://www.ade.state.az.us/standards/sstudies/
· National Standards for History http://www.sscnet.ucla.edu/nchs/standards/
· National Council for the Social Studies standards http://www.socialstudies.org/standards/strands/
Course requirements:

Attendance




5%
Participation




10%

Graphic organizer



5%
Poster presentation



5%
Book review of The Line between Us

10% 
Standards analysis



10%
Unit Plan Analysis and Rubric

5%
Unit rationale




5%

Role-play writing assignment


10%
Mini-lesson




15%
Unit plan




20%
TOTAL




100%
~ See attached appendix for assignments and rubrics ~
Course schedule:

	DATE
	TOPIC/READINGS
	METHOD

	T 1/16
	Introductions
	

	TH 1/18
	What are the Social Studies?

Drake and Nelson, chapter 2; Schug, “Why Kids Don’t Like Social Studies” (VISTA reserve)
	Socratic method

	T 1/23
	Teaching History and Social Studies in the past: legacies and problems

Drake and Nelson, chapter 8; Orrill and Shapiro, “From Bold Beginnings to an Uncertain Future” (VISTA reserve)
	Lecture/large group discussion

	TH 1/25
	The Social Studies today: issues, concerns, debates

Henry Giroux and Peter McLaren, “Teacher Education and the Politics of Engagement: The Case for Democratic Schooling;” selection from E.D. Hirsch, Cultural Literacy: What Every American Needs to Know; Stephen M. Fain and Robert Shostak, “Educational Philosophies” (all on VISTA reserve)
	Graphic organizers
DUE: Graphic organizer

	T 1/30
	Multicultural Education and History

James A. Banks, “Transforming the Mainstream Curriculum;” Lawrence Levine, “Clio, Canons, and Culture;” Ravitch, “A Culture in Common;” Nash, “In the Matter of History;” (all on VISTA reserve)

Also: Kelley, “People in Me” (handout in class)
	Cooperative learning/jigsaw

	TH 2/1
	“Meaning over Memory”: Historical thinking skills and benchmarks

Drake and Nelson, chapters 1 & 3 
	Stages of Backward Design/Think-Pair-Share

	T 2/6
	Organizing your U.S. history course – teaching with ideas, themes, and questions

Drake and Nelson, chapter 4; Foner, The Story of American Freedom
	Poster presentations
DUE: poster presentation

	TH 2/8
	History as Mystery I
Gerwin and Zevin, selection from History as Mystery; Daniel Kain, “Why Problem-Based Learning for Future Teachers” (all on VISTA reserve)
	View episode from PBS’s History Detectives

	T 2/13
	Using primary sources in the history classroom

Drake and Nelson, chapters 7 and 9; Ueno Chizuko, “The Politics of Memory;” Wineburg, “Teaching the Mind Good Habits” (all on VISTA reserve)
	Gender and history/using primary sources


	TH 2/15
	History as Mystery II
Class meets at Cline Library Special Collections to solve the mystery of Glen and Bessie Hyde’s 1928 disappearance while running the Colorado River
	Hyde and Seek

	T 2/20
	Social Studies and Social Justice

Bigelow, The Line Between Us
	Role play/begin prep for mock trial
DUE: Book Review

	TH 2/22
	Lesson and unit planning/assessment

Drake and Nelson, chapters 5 and 6 


	Authentic assessment/rubrics 


	T 2/27
	Social Studies Textbooks

Michael Romanowski, “Problems of Bias in History Textbooks;” James Loewen, introduction and chapter 1: “Handicapped by History: The Process of Hero-making” (all on VISTA reserve)
	Teaching critical literacy: Students as textbook detectives

	TH 3/1
	The Standards

http://www.ade.state.az.us/standards/sstudies/
http://www.socialstudies.org/standards/strands/

	Debate: High stakes testing
DUE: Standards analysis

	T 3/6
	Current Events and Controversial Issues in the Social Studies Classroom
Roach, “Moving, Toward Reparations;” Carole L. Hahn, “Controversial Issues in Social Studies” (all on VISTA reserve)
	Mock Trial

	TH 3/8
	Present mini-lessons
	

	T 3/13
	Teaching World History

Ron Pahl, Breaking Away from the Textbook, volumes 1 & 2; recommended: Dunn, “Constructing World History in the Classroom” (VISTA reserve)
	Large group discussion

DUE: Unit Plan Analysis and Rubric

	TH 3/15
	Present mini-lessons
	

	T 3/20 
	No class: Spring Break
	

	TH 3/22 
	No class: Spring Break
	

	T 3/27 
	No class: Instructor at OAH
	

	TH 3/29 
	No class: Instructor at OAH
	

	T 4/3 
	Technology/Media

Reading: Rosenzweig and Bass, “Rewiring the History and Social Studies Classroom: Needs, Frameworks, Dangers, and Proposals;” Christensen, “Unlearning the Myths that Bind Us” (all on VISTA reserve)
	Using (not abusing) Hollywood’s history/Media in the classroom 

DUE: Unit rationale for peer review 

	TH 4/5
	Present mini-lessons
	

	T 4/10
	Writing Assignments and the Social Studies

Drake and Nelson, chapter 10; Jean Pollard Dimitt and David W. Van Cleaf, “Integrating Writing and the Social Studies: Alternatives to the Formal Research Paper” (VISTA reserve)
	Peer review

DUE: Role-play writing assignment

	TH 4/12
	Present mini-lessons 
	DUE: Revised unit rationale

	T 4/17
	Preparing for Professionalism/Classroom Management

Eleanor Kutz, chapter 9 from An Unquiet Pedagogy: Transforming Practice in the English Classroom; Christensen, “Building Community from Chaos;” Peterson, “The Challenge of Classroom Discipline” (all on VISTA reserve)
	Class discussion/guest speaker

	TH 4/19
	Present mini-lessons
	

	T 4/24
	Present mini-lessons
	

	TH 4/26
	Present mini-lessons
	

	T 5/1
	Present mini-lessons
	

	TH 5/3
	Present mini-lessons
	

	W 5/9
	UNITS DUE NO LATER THAN 5 PM
	


Appendix

Assignments and Rubrics:

Attendance (5%) For every absence, a student loses 5 percentage points out of the total attendance grade – e.g. one absence = 95%, two absences = 90%, and so on.
Participation (10%)

A = Actively engages in classroom discussions and activities.  Comes to class having read and thought about materials.  

B = Contributes some to class discussions and activities, and comes to class having done the reading.

C = Contributes some to class activities, but rarely participates in class discussions.  Shows little evidence of reading or engagement.

D = Does not participate in class discussions and is an unenthusiastic participant in class activities.  No indication of reading or engagement.

F = No participation in class activities or discussion.  No indication of reading or engagement.

Graphic organizer (5%)





Due date: 1/25

In this assignment, you will fill out two “graphic organizers,” to be handed out on 1/23, based on the assigned texts (i.e. Hirch, Giroux and McLaren, & Shostak’s “educational philosophies”).
A = Accurately completes every section of both graphic organizers, demonstrating understanding of the assigned readings.

B = Completes every section of both graphic organizers, yet contains a few minor errors, suggesting some gaps in understanding.

C = Completes most sections of both graphic organizers; errors suggest weak understanding of the material.

D = Completes some sections of both graphic organizers or only completes one; mostly inaccurate information.

F = Does not complete the assignment.

Poster Presentation (5%)





Due date: 2/6


Together with your jigsaw group, select one chapter from Eric Foner’s book, The Story of American Freedom, to represent in poster form.  Assemble pictures, drawings, and text that will serve as an exhibit about the topic covered in the selected chapter.  There should be a clear heading for all images and text (including where you found it).  A representative of the group will have ten minutes to present the poster to the rest of class, explaining the topic of the poster and how the poster speaks to the major problems, debates, events, and personalities that are relevant to the topic.  This is a collaborative project in which the every member of the group should participate in the conceptualization and design of the poster.  However, each student in the group should also be assigned a role.  Possible roles include: 

· Manager: this person organizes the project, keeps group members focused and is responsible for materials used, time management (deadlines) and communication with the teacher

· Art director: this person organizes the layout and design of the poster.

· Researcher: this person finds images and text for the poster. 

· Copywriter: this person writes the headings and text to be pasted on the poster.

· Presenter: this person prepares and presents a 5-10 minute presentation of the poster.

A = Visual display is neat, appealing, creative, and coherent.  Clearly and effectively communicates the topic of the chapter by exploring multiple perspectives and complexity.  Oral presentation clearly and effectively introduces the topic of the poster and explains the rationale behind the poster display.

B = Visual display is neat, appealing, and organized, but lacks creativity and/or depth.  The topic is clear, though some of the complexity and diversity explored by Foner is missing or under-analyzed.  Oral presentation communicates clearly and effectively most of the time.

C = Visual display meets all of the requirements, but lacks visual appeal – or, conversely, has visual appeal, but does not meet all of the requirements.  The topic is fairly clear, but the presentation is poorly organization, reveals some gaps in understanding, and does not explore multiple perspectives.  Oral presentation shows some difficulty.

D = Visual display only meets some of the requirements, and lacks neatness and organization.  The topic is unclear, misrepresented, and lacks depth.  Oral presentation lacks coherency and is ineffective.  

F = Does not complete the assignment.

Book review, The Line between Us (10%)



Due date: 2/20
Book reviews and journal articles offer teachers wonderful ideas for instructional resources and teaching methods (see, for example, Teaching History: A Journal of Methods, History Teacher, OAH Magazine of History, Social Education, and Social Studies).  Pretend that one of these journals has asked you to write a book review of Bill Bigelow’s The Line between Us.  In the review, address the following questions:
1) Why did Bigelow write this book?

2) What do you think is Bigelow’s teaching philosophy?  
3) How are Bigelow’s objectives and teaching philosophy reflected in the content and methods he uses to teach about the US-Mexico border and immigration? 
4) Which teaching methods and content did you like the most?  Why?  

5) In what ways is this book a helpful guide for teachers who want to teach about immigration and the border – and the Social Studies more broadly?  Are there any areas for improvement?
6) On pages 34-37, Bigelow reflects that although he succeeded in historicizing and contextualizing immigration and the border and in fostering empathy toward Mexican immigrants, the majority of his students remained committed to policy solutions that reinforced the border.  Why did this happen?  How might he revise his curriculum to prevent that from happening in the future?

A = Essay is well-organized and clearly written.  Persuasively answers all parts of the question and provides relevant examples to support assertions.  Analysis demonstrates a close, critical, and self-reflective reading of the book. 

B = Essay is generally well written and answers all parts of the question, yet answers are not always persuasive and/or the analysis is somewhat shallow.  

C = Essay may be well written, but does not answer all parts of the question or, conversely, answers all parts of the question but poor grammar and organization detract from clarity.  Analysis is generally weak, with few and/or unpersuasive examples, and demonstrates a shallow, unreflective reading of the book.

D = Essay does not answer all parts of the question, is poorly organized and poorly written.  Although there is some evidence of having read the book, fails to provide analysis or evaluation.

F = Does not turn in assignment.

Standards analysis (10%)





Due date: 3/1

Read the Arizona State Standards for History, grades 6-12, and review the 10 thematic strands in the Social Studies, as identified by the National Council for the Social Studies (NCSS).  In 3-4 double-spaced pages, do the following:

1. Provide an example from the AZ history standards for four of the thematic strands identified by the NCSS.

2. Reflect on how well the AZ standards promote critical and multiple perspectives on U.S. and world history (remember to provide examples to support your assertions!).

3. In one paragraph, reflect on how well the AZ standards promote higher-level cognitive skills – analysis, synthesis, and evaluation.

4. In one paragraph, reflect on how well the AZ standards help promote affective skills.
A = Essay is well-organized and clearly written.  Persuasively answers all parts of the question and provides relevant examples to support assertions.  Reflections demonstrate a close, critical reading of the AZ standards and the NCSS themes, as well as serious engagement with historiographical and pedagogical issues.  

B = Essay is generally well written and answers all parts of the question.  Demonstrates a close reading of the AZ standards and the NCSS themes, but the analysis is somewhat thin and/or shows some gaps in understanding.  

C = Essay may be well written, but does not answer all parts of the question or, conversely, answers all parts of the question but poor grammar and organization detract from clarity.  Analysis is generally weak, with few and/or unpersuasive examples, and demonstrates a rather shallow reading of the AZ standards and the NCSS themes.

D = Essay does not answer all parts of the question, is poorly organized and poorly written.  Although there is some evidence of having read the AZ standards and the NCSS themes, fails to provide analysis or evaluation.

F = Does not turn in assignment.

Unit plan analysis and rubric (5%)




Due date: 3/13

Analyze two unit plans from Ron Pahl’s Breaking Away from the Textbook (choose one from volume 1 and one from volume 2).  Design a rubric for analysis considering enduring understandings, content, instructional strategies, and assessment (you may include additional categories, if you like).  Use the rubric to grade both unit plans, then justify it, according to your rubric, in one paragraph.  In other words, the goal of the assignment is for you to articulate what makes an excellent, good, or average unit in each of the above categories, and then to practice using a rubric for assessment purposes.  

I will grade you on how clearly and persuasively the rubric differentiates between excellent, good, and average in the various categories, and serves as a valid tool for assessing Pahl’s units and for developing curriculum and strategy in history teaching more broadly.
Unit rationale (5%)






Due date: 4/3 and 4/12
On March 14, every student should bring a unit rationale to class for peer review.  The rationale should be 3-4 double-spaced typed pages that provide the following information:

1. What is the topic/subject of the unit?  Why is it important?  How does it fit into the social studies class you are teaching?  How does it fit into the Arizona Social Studies Standards and the thematic strands of the National Council for the Social Studies?

2. Enduring understandings you want to communicate.

3. Summary of content and strategies.  Justify your choice of content, instructional techniques, their sequence, how they complement each other, and their appropriateness to the unit topic.  Make sure that you explain how your content and methods address diversity and multiple intelligences.  You are expected to include methods learned in this class – i.e. cooperative learning, problem-based learning, primary source work, videos, discussion, role play, research, debate, mock trials.

4. Assessment and evaluation.  What knowledge do you assume your students have?  How will you know what your students have learned?

We will redistribute the unit rationales anonymously for an in-class peer review.  Peers will write a one paragraph constructive critique with helpful suggestions of how to improve the work.  A revised version of the unit rationale will be turned into the instructor on 4/12.  I will grade the rationale based on the categories “content,” “methods”, and “assessment” identified in the unit plan rubric below.
Role-play writing assignment (2-3 pages) (10%)


Due date: 4/10
You’ve made the final cut for a highly prized social studies teaching job.  Now, it’s just you and one other candidate.  The pressure is on for a last interview with the principal.  You’re sitting in her office and she says:


“It’s no secret around here that kids find their history classes boring.  Why do you think that is so?  Tell me how your teaching philosophy and the methods and content that flow from it will change that?”


Having lobbed these questions at you, the principal sits back in her chair to hear your response.  What do you say?

A = Essay is well-organized and clearly written.  Provides a thoughtful, well-conceived philosophy that synthesizes and interprets course lectures and reading.  

B = Essay may be well written and provide a defensible philosophy, but does not adequately draw upon and integrate the course lectures and readings.  Conversely, essay may cite authorities, but lacks focus and rambles.

C = Essay contains some good ideas, but lacks focus and contains mistakes.  Does not draw upon course readings and lectures.

D = Philosophy is inconsistent, contradictory, and unclear.  Poor organization and grammar.

F = Does not turn in assignment.
Mini-lesson (15%)






Due date: variable
Design a 20-minute lesson that must contain the following information (see also chapter 5 of Drake and Nelson for ideas about how to write lesson plans):

1. Topic of the lesson and grade level

2. Background information – what do you need to know to teach the lesson?
3. Content and skill objectives, including enduring understandings.  Relate these objectives to the Arizona Standards (content and/or skills) and the NCSS thematic standards
4. Materials and equipment needed

5. An outline of the lesson activities with notes, student handouts, and time estimates

6. Assessment: assignment/s and rubrics – how will you achieve the goals and objectives of your lesson?

YOU MUST TURN IN A HARD COPY TO ME AND POST THIS LESSON ON TASKSTREAM

- Visit my homepage http://jan.ucc.nau.edu/~lcd23/ for examples of mini-lessons and unit plans by past HIS430 students -

	
	Approaches
	Meets
	Exceeds 

	
	65-75 points
	76-89 points
	90-100 points

	Content

(30% of total score)


	Makes an attempt to correlate the unit to larger themes, issues, and concepts as identified by NCSS standards, state content standards, and NCHE vital themes and narratives, yet errors in detail and use of source material show lack of understanding.
	Exhibits content knowledge by persuasively explaining the lesson’s relationship to larger themes, issues, and concepts, as identified by NCSS standards, state content standards, and NCHE vital themes and narratives.  There may be some minor errors in detail, which suggest that the instructor has not fully mastered the content
	Exhibits content mastery by persuasively explaining the lesson’s significance in disciplinary terms and relating it to larger themes, issues, and concepts, as identified by NCSS standards, state content standards, and NCHE vital themes and narratives.  Selects appropriate source material for the topic

	Methods
(30% of total score)

	Exclusively didactic approach used and no attempt is made to support the needs of diverse learners
	Methods are appropriate to grade level and an attempt is made to support the needs of diverse learners, yet they do not correlate with objectives
	Methods correlate with objectives, are appropriate to grade level, and support the needs of diverse learners

	Planning & organiza-

tion
(10% of total score)
	Content and/or skill objectives are unclear; lesson planning is unorganized and contains grammatical errors
	Content and skill objectives are sound and measurable, but not clearly stated; lesson planning is well organized, with some lack of attention to detail
	Content and skill objectives are clearly stated and measurable; lesson planning is organized, coherent, and shows attention to detail

	Diversity

(10% of total score)
	Content does not include multicultural perspectives
	Content includes multicultural perspectives in a tokenistic way
	Content incorporates multicultural perspectives in ways that communicate the value of diversity

	Dispositions and professionalism
(10% of total score)
	Delivery is unpracticed and too informal; no attempt made to adjust to class learning needs
	Delivery of lesson is practiced, but needed some work; professional demeanor maintained throughout most of the lesson; attempt made to adjust to class learning needs
	Delivery of lesson is practiced and well executed; professional demeanor maintained throughout; attempt made to adjust to class learning needs

	Assess-

ment
(10% of total score)
	No assessment present or assessment is not logically connected to the content, making it invalid and unfair
	Assessment is present, but does not clearly correlate with objectives or fails to provide useful feedback to students
	Uses a valid assessment, one that correlates with objectives and provides useful feedback to students


Unit plan (20%)






Due date: 5/9

Design a “unit of instruction” consisting of a coherent set of daily lesson plans, covering a 2-3 week period.  Include the following in a neat, professional, well-organized way:

1. Title that states the topic/subject of the unit

2. Grade level, length of each class, and course taught (i.e. U.S. history, world history, economics, government, geography)

3. Rationale for the unit in narrative form.  See above for unit rationale format.

4. Daily lesson plans.  Each lesson must be in the format described above in the mini-lesson assignment.

5. Assessment: assignment/s and rubrics for how you will grade.

6. Bibliography: Primary and secondary sources used.
YOU MUST TURN IN A HARD COPY TO ME AND POST THIS UNIT ON TASKSTREAM
	
	Approaches
	Meets
	Exceeds

	
	65-75 points
	76-89 points
	90-100

	Content

(35% of total score)
	Makes an attempt to correlate the unit to larger themes, issues, and concepts as identified by NCSS standards, state content standards, and NCHE vital themes and narratives, yet errors in detail and use of source material show lack of understanding
	Exhibits content knowledge by correlating the unit to larger themes, issues, and concepts as identified by NCSS standards, state content standards, and NCHE vital themes and narratives, yet does not persuasively demonstrate the unit’s significance in disciplinary terms.  There may be some minor errors and uneven selection of source material
	Exhibits content mastery by persuasively explaining the unit’s significance in disciplinary terms and its relationship to larger themes, issues, and concepts, as identified by NCSS standards, state content standards, and NCHE vital themes and narratives.  Selects appropriate source material for the topic

	Methods

(35% of total score)
	Lack of variety in methods; over-reliance on teacher-centered methods.
	Uses a variety of methods that correlate with objectives, are appropriate to grade level, and support the needs of diverse students.  Methods give limited opportunities for critical thinking, problem solving, and cooperative learning
	Uses a variety of methods – such as role play, multimedia and technology, debate, mock trial, primary source analysis, etc. – that correlate with objectives, are appropriate to grade level, that support the needs of diverse students, and that give students opportunities for critical thinking, problem solving, and cooperative learning

	Planning and organization (10% of total score)
	Content and skill objectives are unclear and/or difficult to measure.  Unit and lesson planning is poorly organized and contains grammatical errors.  Sloppy presentation
	Content and skill objectives are clear and measurable; unit and lesson planning shows sufficient level of organization, yet there minor grammatical errors and some lack of attention to detail
	Content and skill objectives are clear and measurable; unit and lesson planning is organized, coherent, and shows attention to detail

	Diversity

(10% of total score)
	Content does not include multicultural and/or global perspectives and thus fails to communicate the value of diversity
	Content includes multicultural and/or global perspectives but in a limited or tokenistic fashion so that the value of diversity is not clearly communicated
	Content incorporates multicultural and/or global perspectives in ways that communicate the value of diversity

	Assessment (10% of total score)
	Lacks variety in assessment and/or assessment is not logically connected to the content, making it invalid and unfair
	Uses some variety in assessment techniques, but relies heavily on summative rather than formative and authentic assessments
	Uses a variety of assessment techniques, such as formative, summative, and authentic
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