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PHI 332W: Health Care Ethics

Module 3 : Argument Identification in Essays

In module 2 you learned how to identify arguments within paragraphs.  In this module you will learn to identify arguments in essays as a whole.

For essays to practice on, I chose the section in your text on “The Morality of Abortion.”  I made this choice for several reasons.  My first reason is that this section contains more complex and therefore harder arguments than almost anything else you will find in the topic of health care ethics.  The arguments are more complex not because the issue is more difficult to understand than many other health care issues, but because there has been so much argument given on the subject.  Each author builds on the work of previous writers, which makes for more complex arguments.  In any case, since these arguments are complicated, you will find that if you can identify these authors’ arguments, you can identify almost anyone’s.  My second reason is that I want to pick a topic of greatest general interest to students of this course.  Almost everyone has thought about and is already familiar with the main pro and con arguments. Moreover, the topic of abortion requires less specialized background information than most topics in health care ethics.

You have a variety of clues to help you identify arguments in essays as a whole.

The title, introductory section, and conclusion will help you decide if there is a thesis defended as opposed to an issue explored, and help you identify the main thesis when it exists.

Section headings will help you identify the main structure of argument in an essay, and subheadings and paragraph topic sentences will help you identify the main structure of argument in each section.

There is a standard form most essays follow.  Knowing this form will also help you identify the main lines of argument. (It will also help you write your research paper!)  Most such essays consider both sides of an issue, defending one side (the thesis) and arguing against the other (the target).

You are already familiar with the techniques of discounted passages, background information, and restatement.  You will find it easy to see how these techniques apply to whole essays.  But  you will also find that there is a lot of ambiguity in most essays about the general structure of the argument.  In the exercises at the end of this module I give one interpretation (my own) of the essay’s argument structure.  There are often many alternative interpretations that will be as good as mine.  The fact that you are able to see the ambiguity means you have developed a higher level of skill at seeing arguments than many of the authors you read!  This should give you confidence when it is time to construct your own argument in your research paper.

3.1 Titles

Not all essays in health care ethics defend a thesis.  Some essays make it their goal merely to explore an issue or raise questions without taking sides (for example, “‘Experimental’ Pregnancy” p. 544).  Such exploratory essays often contain arguments, usually paired pro and con on an issue, but they do not defend one main thesis overall.

On the other hand, some essays have titles that clearly signal the thesis that will be defended.  For example, Goldman’s title, “The Refutation of Medical Paternalism,” (p. 59) tells us to expect his main thesis to be something like “Medical paternalism is refuted.”  By the way (make a note to yourself!) when you write your research paper, you will pick this sort of title, a title that tells what your main thesis is.

Some titles ask questions, like Katz’s “Informed Consent—Must It Remain a Fairy Tale?” (p. 86).  When a title asks a question, the essay might be either exploratory or thesis-defending.  If the essay defends a thesis, we can expect the thesis to be either a yes or no answer to the question raised in the title.  

Our text, in addition, contains selections that are not essays at all:

· Chronicles (that is, histories), for example Burton’s “A Chronicle: Dax’s Case As It Happened” (p. 174).

· Transcripts, for example “Transcript of Proceedings: Testimony of Mary C. Northern” (p. 174).

· Historical documents, for example “The Hippocratic Oath” (p. 55).  

All of these selections are there to provide background information to the reader.  They may contain arguments, but they are not, taken as a whole, an argument.

Legal opinion--for example “Arato v. Avedon” (p. 77)--will contain argument defending a judicial “opinion” or thesis.  But the title in such case never tells you what the thesis is.

3.1.1 Exercise

Read the titles in the Table of Contents of your text, Part Three (pp. xii-xiii).  Can you guess any main theses of essays in that section from the title?  Be sure to write your guesses as declarative statements!  Then turn the page to compare your guesses to mine.

I wasn’t able to make any guesses about sections 1 (Controversies over Contraception) and 3 (Procreative Autonomy and Responsibility).  But I made the following guesses for section 2 (The Morality of  Abortion):

· “The Unspeakable Crime of Abortion” – Main thesis: Abortion is an unspeakable crime.

· “A Defense of Abortion” – Main thesis:  Abortion is defensible.

· “Why Abortion Is Immoral” – Main thesis:  Abortion is immoral.

· “A Case for  Pro-Life Feminism” – Main thesis:  Feminists should be Pro-Life.

3.2 Introductory sections

Introductory sections are the opening paragraphs of an essay.  If the essay contains section headings, the introduction will usually be everything up to the first section heading (although sometimes in longer essays the introduction itself contains headings).  The introductory section ought to contain two things:  background information and a statement of the thesis, if any, that will be defended.  It might also give a summary of the argument in defense of the thesis.

Consider the introduction to “Four Models” on pp. 67-8.  Although it is not labeled, you should be able to tell that it is the first three paragraphs.

The first paragraph, beginning “During the last two decades . . . ,” is all background information.  

The second paragraph, beginning “We shall outline four models . . . ,” tells us the plan of the essay.  The last sentence of this paragraph tells us a thesis will be defended:  “Finally, we shall evaluate these models and recommend one as the preferred model.”  This tells what the thesis will look like, though in an incomplete way.  The thesis will look like this:  “The best model for the physician-patient relationship is . . . .”

The third paragraph is more background information, even though it contains an argument (notice that “consequently” is a synonym for “therefore”).

3.2.1 Exercise

Identify the introduction of Brody’s essay “Transparency,” beginning on p. 94.  Then turn the page to check your work.

The introduction of Brody’s essay consists of the first two paragraphs on p. 94.

3.2.2 Exercise

Based on Brody’s introduction only, answer the following questions.

· What part of the introduction is background information?  

· Will this article defend a thesis?  

· Can you state the thesis?  

· Do you have any ideas how the argument of the essay will look?

After you have answered these questions, turn the page and check your work.

The first paragraph on p. 94 (“While the patient’s right . . .”) is all background information.

The second paragraph describes the plan of the essay.  The thesis is announced in this sentence:  “I will propose a transparency standard . . . .”  I can flesh out this thesis to state:

(T)
A transparency standard [for informed consent] is the best legal standard to use.

The same sentence gives me a hint that the argument of the essay might look like this:




3.2.3 Exercise

Identify the introduction of Levinsky’s essay “Doctor’s Master,” beginning on p. 100.  Then turn the page to check your work.

The first two paragraphs on p. 100 are the introduction of Levinsky’s essay.  (Notice how short the essay is; it ends on 102.) 

3.2.4 Exercise

Based on Levinsky’s introduction only, answer the following questions.

· What part of the introduction is background information?  

· Will this article defend a thesis?  

· Can you state the thesis?  

· Do you have any ideas how the argument of the essay will look?

After you have answered these questions, turn the page and check your work.

The first paragraph is all background information.  The topic sentence of the second section announces the thesis, “I would argue the contrary, that . . . .”  It seems to me that the second sentence and the final sentence of the second paragraph restate the thesis, which I would state as follows:

(T)
Physicians are required to do everything that they believe may benefit each patient without regard to costs or other societal considerations; [in other words,] in caring for an individual patient, the doctor must  act solely as that patient’s advocate, against the apparent interests of society as a whole, if necessary; [in other words,] in the practice of medicine, physicians are obligated to do all that they can for their patients without regard to any costs to society.

The rest of paragraph 2 is an argument from analogy.  It is not clear to me if this is a summary of the essay’s argument or an independent argument.

3.3 Standard Form of a Thesis-Defending Essay

You already know that an essay defending a thesis will contain an introduction, body, and conclusion.  You also know how to read an introduction to find both background information and a statement of the thesis to be defended.

The following outline will help you write your research paper for this (and any other) course, and will help you identify arguments in the essays of others.  

TITLE [ought to state the thesis to be defended]

INTRODUCTION [contains background information explaining what the issue is; also contains a statement of the thesis to be defended, with a sketch of the argument in its defense.

BODY [divided into sections]

1. Sections giving background information sufficient to understand the issue

2. Sections giving a review of previous opinions on the subject, especially arguments that are opposed to the thesis (Call these opposing arguments the “target” arguments)

3. Sections evaluating the target arguments and showing their errors (Call this part the “negative” defense of the thesis—“negative” because it denies opposing arguments))

4. Sections giving positive arguments for the thesis (“positive” because they affirm supporting arguments for thesis)

CONCLUSION [restates the thesis, may suggest further consequences of thesis, or qualifications to thesis, or other background information]

Given this outline, you can expect the argument of a thesis-defending essay to have the following general structure:




There are two points I want you to notice.  First, a great deal of a thesis-defending essay may be devoted to background information.  The real arguments you need to identify and evaluate are usually going to be in only two places, parts 3 and 4 of the Body.  The Introduction and Conclusion should restate this argument and help you see the main lines,but they are basically background information.  Second, a thesis-defending essay will usually contain both target and thesis arguments to identify.  Strictly speaking, target arguments are background information.  They are not part of the argument in defense of the thesis.  But it is sometimes helpful to identify them in a diagram, to help you evaluate the arguments against them.

3.3.1 Example

Skim through “Four Models” by Emanuel and Emanuel, pp. 67-76.  When you skim, you read the introduction, section headings, the first sentences of all paragraphs, and the conclusion.  As you skim, you are trying to find out what the thesis is, and you ask yourself about each section, “Is this background information?  Is it argument against the thesis?  Is it showing the errors of targets?  Is it positive argument for the thesis?

It is easy to identify the title and introduction (the first three paragraphs, pp. 67-68) as well as the conclusion (“Conclusion,” p. 76).  The body consists of the remaining sections, which I have numbered:

1. The Paternalistic Model [of physician-patient interaction]

2. The Informative Model

3. The Interpretive Model

4. The Deliberative Model

5. A Clinical Case

6. The Current Debate and the Four Models

7. Shared Decision Making

8. Objections to the Paternalistic Model

9. Objections to the Informative Model

10. Objections to the Interpretive Model

11. Objections to the Deliberative Model

12. The Preferred Model and the Practical Implications

Sections 1-6 are Sections giving background information sufficient to understand the issue.  Sections 7-10 are evaluating the targets and showing their errors—that is, they raise problems for other positions.  Section 11 raises arguments that are opposed to the thesis.  Section 12 is giving positive arguments for the thesis.  Thus we can fit this essay into the standard form as follows:

INTRODUCTION first three paragraphs, pp. 67-68

BODY 

1. Sections giving background information sufficient to understand the issue = sections 1-6
2. Sections giving a review of previous opinions on the subject, especially arguments that are opposed to the thesis = section 11
3. Sections evaluating the target arguments and showing their errors  = Sections 7-10
4. Sections giving positive arguments for the thesis = section 12.
CONCLUSION p. 76
3.3.2 Exercise

Skim “Transparency” by Brody (pp. 94-99).  Try to fit it into the standard form.  Then turn the page to compare my answer.  There is room for judgment to differ, so do not assume your answer is worse than mine if we differ.  It is possible that, after you compare your answer and mine, you will like your answer better than mine!

INTRODUCTION 

BODY 

1. Sections giving background information sufficient to understand the issue = 
2. Sections giving a review of previous opinions on the subject, especially arguments that are opposed to the thesis = 
3. Sections evaluating the targets and showing their errors  = 
4. Sections giving positive arguments for the thesis = 
CONCLUSION 

INTRODUCTION first two paragraphs, p. 94.

BODY 

1. Sections giving background information sufficient to understand the issue = None
2. Sections giving a review of previous opinions on the subject, especially arguments that are opposed to the thesis = None.
3. Sections evaluating the targets and showing their errors  = “Crucial Assumptions” argues that informed consent is not a meaningful ethical concept.  “Accepted Legal Standards” argues that neither the community practice standard nor the reasonable patient standard sends the proper message to the physician.  “The Conversation Model” argues that the conversation metaphor does not lend itself to ready translation to a legal standard.
4. Sections giving positive arguments for the thesis = “The Transparency Standard”
CONCLUSION “Transparency in Medical Practice,” p. 99.

3.4 Practice on whole essays

You are ready to start diagramming the main structure of whole essays.  Let us begin with Sidney Callahan’s “A Case for Pro-Life Feminism,” pp. 366-368 in your text.  I chose Callahan because she
 makes her arguments easier to identify than any other author in the “abortion” section. 

I expect that many of you will find it frustrating to try to figure out the outline of the argument in whole essays.  You are justified:  it is frustrating!  It involves guessing at an author’s meaning, which very often is not clear.  

If you are becoming annoyed with the whole plan of this course, perhaps you expected ethics to be something less nitpicky.  Perhaps you have assumed it was easy to figure out the truth in these matters?  I’m not sure that I can justify such an assumption.  It would mean that everyone who disagrees with you must be intolerably stupid or wicked—and that doesn’t seem likely.  

More likely, you assumed ethics was something easy because after all (one might think), ethics is really just a matter of listening to and nodding politely at other’s opinions in a classroom or meeting and then smiling tolerantly.  I’m not sure I can justify this assumption, either—whatever shall we do in health care crises that call for life and death decisions, and no one agrees, but some choice must be made?  Nodding politely won’t get us far then. 

On the other hand, if you have supposed that ethics is an honest-to-God search for truth, so far as human beings are capable of knowing it, it won’t surprise you that it requires careful thinking about people’s reasons.

Title

Notice Callahan’s title on p. 366: “A Case for Pro-Life Feminism.” The title tells us to expect an argument (a “case” is an argument) for Pro-Life Feminism.  This title, like any good title, tells us the thesis (the bottom line; the main conclusion) for which the essay is arguing. We can already begin our diagram of the whole essay based upon the title alone:





????????????



We don’t yet know the premises, although we are told what the conclusion is.  But wait!—Conclusions must be declarative statements, and our conclusion in the diagram is a sentence fragment.  This is a serious error—we must convert this sentence fragment into a complete sentence.  Type in a couple of guesses below, changing the sentence fragment to a declarative statement, then go on to the next page.

Here are some possible ways to restate the conclusion as a declarative statement:

· Feminists should be pro-life.

· Pro-life feminism is right.

· There is a case for pro-life feminism.

Any of these could be put into my text box, above, to indicate correctly the conclusion.

Standard form

Now I try to fit Callahan’s essay into standard form by skimming it:

INTRODUCTION first three paragraphs, pp. 366-367.

BODY 

1. Sections giving background information sufficient to understand the issue = None
2. Sections giving a review of previous opinions on the subject, especially arguments that are opposed to the thesis = The first four sections:  “Moral Right to Control One’s Own Body,” “Moral necessity of autonomy . . . ,” “Moral Claim for the Contingent Value of Fetal Life,” and “Moral Right of Women to Full Social Equality.”
3. Sections evaluating the targets and showing their errors  = This seems to be done in the positive arguments sections.
4. Sections giving positive arguments for the thesis = The last four sections, “From the Moral Right . . . ,” “From the Necessity of Autonomy . . . ,” “From the Moral Claim . . . ,” “From the Moral Right of Women . . . .”
CONCLUSION I didn’t find one as I skimmed it.

Remember from 3.3 that we expect the argument of such an essay to have the following general structure:




Based on my skimming of the section titles, I can expect the general form of the essay’s argument to be as follows:





I might have to revise this diagram as I get into the details, but it gives me a sense of how the author will argue.  Based on my skimming, I can also give the following section-level diagram of the essay. 



Next I’ll try to sketch the arguments of each section.  I am not trying to diagram the arguments inside of each paragraph, as I did in Module 2 of this course.  I am mainly interested in the topic sentences of each paragraph in a section.  Some might be background information; some might be premises supporting the conclusion of the section.  Let’s begin with section “1” (really 5) on pp. 368-370.  

I expect this section to argue that  there is “a more inclusive ideal of justice” than “the moral right to control one’s own body,” which will lead to a pro-life conclusion.  (Why do I expect this?  --Look at the section title, and remember the main thesis of this essay.)

3.4.1 Exercise

This section contains eleven paragraphs.  Type in the topic sentences you find in each of those paragraphs.  Number them 1.1, 1.2, 1.3, etc.  Then turn the page and compare your answer with mine.

1.1
The moral right to control one’s own body . . .is not a conceptualization adequate for abortion.

1.2 
As embryology and fetology advance, it becomes clear that human development is a continuum, [making it] hard to defend logically any demarcation point after conception as the point at which an immature form of human life is so different from the day before or the day after that it can be morally or legally discounted as a non-person.

1.3
The same legal tradition which in our society guarantees the right to control one’s own body firmly recognizes the wrongfulness of harming other bodies, however immature, dependent, different looking, or powerless.

1.4 
Debates similar to those about the fetus were once conducted about feminine personhood.

1.5 
In the course of civilization there has been a gradual realization that justice demands the powerless and dependent be protected against the uses of power wielded unilaterally.

1.6 
[John Rawls’s thought experiment of imagining yourself in an “original position” in which your position in the society to be created is hidden by a “veil of ignorance”] helps ensure justice for all.

1.7 
In the original position and behind the “veil of ignorance,” you would have to contemplate the possibility of being the particular fetus to be aborted.

1.8 
It does not matter whether the fetus being killed is fully conscious or feels pain.

1.9 
It seems a travesty of just procedures t hat a pregnant woman now, in effect, acts as sole judge of her own case, under the most stressful conditions.

1.10 
Human ambivalence, a bias toward self-interest, and emotional stress . . . endanger judgments [about abortion].

1.11 
It is difficult to develop [feminist] concern for women, children, the poor and the dispossessed—and to care about peace—and at the same time ignore fetal life.

Each of these eleven paragraphs probably contains argument supporting its topic sentence, but we ignore that in sketching the topic-sentence level structure of the argument for the main thesis.  

3.4.2 Exercise

Make a diagram to show how these eleven sentences support either box A.1 or box B.1 from my section-level diagram of Callahan’s essay (reprinted below).  Then turn the page to check your work.





1.2
1.3
1.4
1.5
1.6 + 1.7
1.8
1.9 + 1.10
1.11




1.1



3.4.3 Exercise

The next section (“From the Necessity of Autonomy . . .” p. 370) contains three paragraphs.  Type in the topic sentences you find in each of those paragraphs.  Number them 2.1, 2.2, etc.  Then turn the page and compare your answer with mine.

2.1.  
A distorted idea of morality overemphasizes individual autonomy and active choice.

2.2.  
Morality [besides individual autonomy and active choice] also consists of the good and worthy acceptance of the unexpected events that life presents.

2.3.1  
Parent-child relationships are one instance of implicit moral obligations arising by virtue of our being part of the interdependent human community.

2.3.2  
To follow the pro-choice feminist ideology of insistent individualistic autonomy and control is to  betray a fundamental basis of the moral life.

I wasn’t sure what to do with the third paragraph, because both the first and the last sentences seemed like topic sentences.  Probably the last sentence, which happens to be the very last sentence of this section, is the topic sentence of the entire section.  I wouldn’t fault you if you had either one of these as your topic sentence.  But I’m going to keep both in my diagram for now.

It is important to notice the word “But” at the beginning of the second paragraph of this section (p. 370).  This word discounts the previous paragraph.  Thus you only need to worry about the second and third topic sentences.  You would have a clue that this paragraph is discounted when you tried to fit it into diagram 1, the general diagram of this essay, because it does not support either of the two premise boxes there.

Each of the two remaining paragraphs probably contains argument supporting its topic sentence, but we ignore that in sketching the main structure of the argument for the main thesis.  

3.4.4 Exercise

Make a diagram to show how these two sentences fit into the section level diagram (they’ll support either A.2 or B.2 in that diagram).  Then turn the page to check your work.




2.3.2





2.2 + 2.3.1






3.4.5 Exercise

The next section (“From the Moral Claim of the Contingent Value . . .” pp. 370-1) contains three paragraphs.  Type in the topic sentences you find in each of those paragraphs.  Number them 3.1, 3.2 etc.  Then turn the page and compare your answer with mine.

3.1 
The feminist pro-choice position which claims that the value of the fetus is contingent upon the pregnant woman’s bestowal—or willed, conscious “construction”—of humanhood is seriously flawed.

3.2 
Human life from the beginning to the end of development has intrinsic value, which does not depend on meeting the selective criteria or tests set up by powerful others.

3.3 
It seems fallacious to hold that in the case of the fetus it is the pregnant woman alone who gives or removes its right to life and human status solely through her subjective conscious investment or “humanization.”

In the third paragraph, I chose the second sentence as topic sentence because both the first and last sentences (indeed, everything else in this paragraph) seemed to be premises for the second sentence.

3.4.6 Exercise

Show in a diagram how these three premises support either A.3 or B.3 in the section level diagram, then turn the page to check your work.


3.1

3.3





3.2






3.4.7 Exercise

The next section (“The Moral Right of Women to Full Social Equality . . .” pp. 371-5) contains nineteen paragraphs.  It runs to the end of the article.  (Where is the article’s conclusion??)  Type in the topic sentences you find in each of those paragraphs.  Number them 4.1, 4.2 etc.  Then turn the page and compare your answer with mine.

4.1 
Permissive abortion laws do not bring women reproductive freedom, social equality, sexual fulfillment, or full personal development.

4.2.1 
Pragmatic failures of a pro-choice feminist position combined with a lack of moral vision are . . . causing disaffection among young women.

4.2.2 
Despite temporary conflicts of interest, feminine and fetal liberation are ultimately one and the same cause.

4.3 
Women’s rights and liberation are pragmatically linked to fetal rights.

4.4.1 
[Given permissive abortion rights, the state has no reason to provide a system of day-care or child support or require workplaces to accommodate women’s maternity and the needs of childrearing.]

4.4.2 
[Given permissive abortion rights,] the larger community is relieved of moral responsibility [to assist a woman’s reproductive freedom, social equality, sexual fulfillment, or full personal development].

4.5.1 
With legal abortion freely available, a clear cultural message is given:  conception and pregnancy are no longer serious moral matters.

4.5.2 
[With legal abortion freely available,] abortion becomes no longer a choice but a “necessity.”

4.6 
“Necessity,” beyond the organic failure and death of the body, is a dynamic social construction open to interpretation.

4.7 
There are far better goals [than permissive abortion] for feminists to pursue.

4.8 
Giving birth is accurately seen as a . . . normal exercise of life-giving power, a violent and ecstatic peak experience, which men can never know.

4.9 
Women will only flourish when there is a feminization of sexuality.

4.10 
Women as compared to men possess a sexuality which is more complex, more intense, more extended in time, involving higher investment, risks, and psychosocial involvement.

4.11 
Men and women in the same culture have often constructed different sexual ideals.

4.12 
As our society increasingly endorses [the more male-oriented model of erotic or amative sexuality which endorses sexual permissiveness without long-term commitment or reproductive focus], it is all too ready to give women abortion on demand.

4.13 
The modern feminist movement made a mistaken move at a critical juncture.

4.14 
An ironic situation arose in which many pro-choice feminists [having rightly rejected patriarchy’s traditional double standard for men and women] preach their own double standard.

4.15
In pro-choice feminism, a permissive, erotic view of sexuality is [wrongly] assumed to be the only option.

4.16
The male-oriented sexual orientation has been harmful to women and children.

4.17
The pro-life feminist position is not a return to the old feminine mystique.

4.18
Unless there is an enforced limitation of abortion, which currently confirms the sexual and social status quo, alternatives will never be developed.

4.19
New feminist efforts to rethink the meaning of sexuality, femininity, and reproduction are all the more vital as new techniques for artificial reproduction, surrogate motherhood, and the like present a whole new set of dilemmas.

I prefer 4.2.1 to 4.2.2 as topic sentence because 4.2.2 is a restatement of 4.3 and therefore really belongs in the third paragraph, not the second.  Either 4.4.1 or 4.4.2 is acceptable, because they restate each other.  Either 4.5.1 or 4.5.2 is acceptable, because they restate each other.

3.4.8 Exercise

Some of these nineteen topic sentences are background information; others support either A.4 or B.4.  Make a diagram of them, then turn the page to check your work.  In a section this long, some topic sentences might support other topic sentences.  The author does not make clear how these paragraphs support her conclusion or each other, so you’ll often have to use common sense and sometimes just choose between several equally good possibilities.  Try not to let this ambiguity frustrate you.  

4.2


4.5 + 4.6


4.4


4.8 + 4.9 + 4.10 +


4.11 + 4.12 + 4.13


+ 4.14 + 4.15 + 4.16 


4.1

4.7





4.3


4.17







I feel as if I’m guessing, not figuring out, many of the connections I represent in this diagram.  I wish the author had made the structure of her argument here clearer.  There are many alternative diagrams, therefore, to which I would give full credit.  I left 4.18 and 4.19 out of the diagram as background information, but maybe you thought of a way it supports the argument.  I think that 4.8 through 4.16 are relevant as premises, when linked to each other, because 4.9 and 4.12 seem to show how all together are relevant.  But the argument is none too clear, and I would give you full credit even if you left all these premises (4.8 – 4.16) out of the diagram as background information.  Nor is it obvious to me which sentences support box A.4 and which support box B.4:  the ideas of A.4 and B.4 are so close that I’m inclined to give you full credit for many variations on this diagram.

Again, please try not to be frustrated at this open-ended result.  In fact, when you get an unclear argument structure like this, you have more freedom to criticize an author when the time comes to evaluate her argument.  (Remember that we are still identifying arguments, not evaluating them.)

3.4.9 Putting it all together

Recall how my section level diagram looked:


A1
B1

A2
B2

A3
B3

A4
B4







C

Key:

A1 =
The following feminist pro-choice argument fails:  women have a moral right to control their own bodies.

B1 =
The following pro-life argument is good:  there is a more inclusive ideal of justice than controlling one’s own body.

A2 =
The following feminist pro-choice argument fails:  there is a moral necessity for women to have autonomy.

B2 =
The following pro-life argument is good:  an expanded sense of responsibility will be pro-life.

A3 =
The following feminist pro-choice argument fails:  fetal life has only contingent value.

B3 =
The following pro-life argument is good:  there is intrinsic value in all human life.

A4 =
The following feminist pro-choice argument fails:  women have a right to full social equality.

B4 =
The following pro-life argument is good:  the arguments that show women deserve full social equality also protect fetal life.

C =
Feminists should be pro-life.

On the next four pages I have put four topic sentence level diagrams for each of the four sections that contain the author’s argument.  I am using the exercises 3.4.1 -- 3.4.8.  



1.2
1.3
1.4
1.5
1.6 + 1.7
1.8
1.9 + 1.10
1.11




1.1



1.1
The moral right to control one’s own body . . .is not a conceptualization adequate for abortion.

1.2 
As embryology and fetology advance, it becomes clear that human development is a continuum, [making it] hard to defend logically any demarcation point after conception as the point at which an immature form of human life is so different from the day before or the day after that it can be morally or legally discounted as a non-person.

1.3
The same legal tradition which in our society guarantees the right to control one’s own body firmly recognizes the wrongfulness of harming other bodies, however immature, dependent, different looking, or powerless.

1.4 
Debates similar to those about the fetus were once conducted about feminine personhood.

1.5 
In the course of civilization there has been a gradual realization that justice demands the powerless and dependent be protected against the uses of power wielded unilaterally.

1.6 
[John Rawls’s thought experiment of imagining yourself in an “original position” in which your position in the society to be created is hidden by a “veil of ignorance”] helps ensure justice for all.

1.7 
In the original position and behind the “veil of ignorance,” you would have to contemplate the possibility of being the particular fetus to be aborted.

1.8 
It does not matter whether the fetus being killed is fully conscious or feels pain.

1.9 
It seems a travesty of just procedures t hat a pregnant woman now, in effect, acts as sole judge of her own case, under the most stressful conditions.

1.10 
Human ambivalence, a bias toward self-interest, and emotional stress . . . endanger judgments [about abortion].

1.11 
It is difficult to develop [feminist] concern for women, children, the poor and the dispossessed—and to care about peace—and at the same time ignore fetal life.




2.3.2





2.2 + 2.3.1






2.2.  
Morality [besides individual autonomy and active choice] also consists of the good and worthy acceptance of the unexpected events that life presents.

2.3.1  
Parent-child relationships are one instance of implicit moral obligations arising by virtue of our being part of the interdependent human community.

2.3.2  
To follow the pro-choice feminist ideology of insistent individualistic autonomy and control is to  betray a fundamental basis of the moral life.


3.1

3.3





3.2






3.1 
The feminist pro-choice position which claims that the value of the fetus is contingent upon the pregnant woman’s bestowal—or willed, conscious “construction”—of humanhood is seriously flawed.

3.2 
Human life from the beginning to the end of development has intrinsic value, which does not depend on meeting the selective criteria or tests set up by powerful others.

3.3 
It seems fallacious to hold that in the case of the fetus it is the pregnant woman alone who gives or removes its right to life and human status solely through her subjective conscious investment or “humanization.”

4.2


4.5 + 4.6


4.4


4.8 + 4.9 + 4.10 +


4.11 + 4.12 + 4.13


+ 4.14 + 4.15 + 4.16 


4.1

4.7





4.3


4.17







Key on next page.

4.1 
Permissive abortion laws do not bring women reproductive freedom, social equality, sexual fulfillment, or full personal development.

4.2 
Pragmatic failures of a pro-choice feminist position combined with a lack of moral vision are . . . causing disaffection among young women.

4.3 
Women’s rights and liberation are pragmatically linked to fetal rights.

4.4 
[Given permissive abortion rights,] the larger community is relieved of moral responsibility [to assist a woman’s reproductive freedom, social equality, sexual fulfillment, or full personal development].

4.5 
[With legal abortion freely available,] abortion becomes no longer a choice but a “necessity.”

4.6 
“Necessity,” beyond the organic failure and death of the body, is a dynamic social construction open to interpretation.

4.7 
There are far better goals [than permissive abortion] for feminists to pursue.

4.8 
Giving birth is accurately seen as a . . . normal exercise of life-giving power, a violent and ecstatic peak experience, which men can never know.

4.9 
Women will only flourish when there is a feminization of sexuality.

4.10 
Women as compared to men possess a sexuality which is more complex, more intense, more extended in time, involving higher investment, risks, and psychosocial involvement.

4.11 
Men and women in the same culture have often constructed different sexual ideals.

4.12 
As our society increasingly endorses [the more male-oriented model of erotic or amative sexuality which endorses sexual permissiveness without long-term commitment or reproductive focus], it is all too ready to give women abortion on demand.

4.13 
The modern feminist movement made a mistaken move at a critical juncture.

4.14 
An ironic situation arose in which many pro-choice feminists [having rightly rejected patriarchy’s traditional double standard for men and women] preach their own double standard.

4.15
In pro-choice feminism, a permissive, erotic view of sexuality is [wrongly] assumed to be the only option.

4.16
The male-oriented sexual orientation has been harmful to women and children.

4.17
The pro-life feminist position is not a return to the old feminine mystique.

You have the skills to go on to construct a sentence level outline for each of the many topic sentences above.  This is simply a matter of identifying the argument, if any, inside each paragraph with a topic sentence that is part of the argument.  This would take a lot of time, and you will be pleased to learn that it is rarely necessary.  In practice, when it comes to evaluating arguments, you will only need a sentence level outline for those parts of the argument you are criticizing.

3.4.10 Exercise

Make a topic sentence level diagram of “The Unspeakable Crime of Abortion,” by Pope John Paul III, pp. 330-332.  The article is short; your finished diagram should fit on one page.  Begin by trying to fit the article into standard form and using the general diagram from 3.3:




In my answer to this exercise, I try to fit the article into standard form (next page), then I put my general diagram for this article on the next page, and my topic sentence level diagram on the page after that.  I do this so that you can check your work step by step, if you like.  As always, cut yourself some slack when you compare your answer to mine!  Your way may be different, but just as good or even better as an interpretation of the author’s argument.

The Unspeakable Crime of Abortion

INTRODUCTION first paragraph, p. 330.

BODY 

1. Sections giving background information = None
2. Sections giving a review of previous opinions on the subject, especially arguments that are opposed to the thesis = None.
3. Sections evaluating the targets and showing their errors  = Paras. 7 and 8.
4. Sections giving positive arguments for the thesis = Paras. 2 and 3.
CONCLUSION None

The Unspeakable Crime of Abortion

General structure of argument







The Unspeakable Crime of Abortion












3.4.11 Exercise

Make a topic sentence level diagram of “A Defense of Abortion,” by Thomson, pp. 332-341. Begin by trying to fit the article into standard form and using the general diagram from 3.3:




Again, in my answer I try to fit the article into standard form on the following page, then I put my general diagram for this article on the next page, and my section level diagram and topic sentence level diagrams on the pages after that.

A Defense of Abortion

INTRODUCTION = pp. 332-3.

BODY 

1. Sections giving background information = Secs. 5-8.
2. Sections giving a review of previous opinions on the subject, especially arguments that are opposed to the thesis = Introduction
3. Sections evaluating the targets and showing their errors  = Secs. 1-4.
4. Sections giving positive arguments for the thesis = No positive argument.
CONCLUSION Perhaps Sec. 8?

A Defense of Abortion

General structure






A Defense of Abortion

Section level diagram










A Defense of Abortion

Topic sentence level (this and following 3 pages)







A Defense of Abortion






A Defense of Abortion






A Defense of Abortion












3.4.12 Exercise

Make a topic sentence level diagram of “On the Moral and Legal Status of Abortion,” by Warren, pp. 342-351. Begin by trying to fit the article into standard form and using the general diagram from 3.3:




First I try to fit the article into standard form, then I put my general diagram for this article on the next page, and my section level diagram and topic sentence level diagrams on the pages after that.

On the Moral and Legal Status of Abortion

INTRODUCTION pp. 342-344, up to sec. I.  The introduction makes clear that there are two separate theses being argued, in sec. I (that it is not possible to establish that abortion is morally permissible on the assumption that a fetus is an entity with a full-fledged right to life) and in sec. II (that a fetus cannot be considered a member of the moral community).  Let me consider these two “bodies” separately.

BODY of Sec. I

1. Sections giving background information = First three paras of sec. I.
2. Sections giving a review of previous opinions on the subject = First three paras. of sec. I.
3. Sections evaluating the targets and showing their errors  = Sec. I, paras. 4-12.
4. Sections giving positive arguments for the thesis = No positive argument
BODY of Sec. II

1. Sections giving background information = First para. of II, p.  346.
2. Sections giving a review of previous opinions on the subject = Subsec. II.1
3. Sections evaluating the targets and showing their errors  = II.4, Postscript
4. Sections giving positive arguments for the thesis = II.2—II.3
CONCLUSION p. 350, Last para. before Postscript

On the Moral and Legal Status of Abortion

General structure of sec. I:



On the Moral and Legal Status of Abortion

There are no subsections to Sec. I, so I provide only a topic sentence level diagram.















On the Moral and Legal Status of Abortion

General structure of sec. II




On the Moral and Legal Status of Abortion

Sub-section level diagram of sec. II









On the Moral and Legal Status of Abortion

Topic sentence level diagrams on this and following three pages.

















On the Moral and Legal Status of Abortion









On the Moral and Legal Status of Abortion








On the Moral and Legal Status of Abortion








3.4.13 Exercise

Make a topic sentence level diagram of “Why Abortion is Immoral,” by Marquis, pp. 352-360. Begin by trying to fit the article into standard form and using the general diagram from 3.3:




First I try to fit the article into standard form, then I put my general diagram for this article on the next page, and my section level diagram and topic sentence level diagrams on the pages after that.

Why Abortion is Immoral

INTRODUCTION = Sec. I.

BODY = Secs. II-V

1. Sections giving background information = No whole secs. do this.
2. Sections giving a review of previous opinions on the subject = None in Body.
3. Sections evaluating the targets and showing their errors  = Secs. III-V argue that objections to the thesis fail.
4. Sections giving positive arguments for the thesis = Sec. II
CONCLUSION Sec. VI

Why Abortion is Immoral

General structure of Marquis’s argument.





Why Abortion is Immoral

Section level structure of Marquis’s argument.











Why Abortion is Immoral

Topic sentence level structure of Marquis’s argument on this and following three pages.


















Why Abortion is Immoral








Why Abortion is Immoral













Why Abortion is Immoral




3.4.14 Exercise

Make a SECTION, not topic sentence level diagram of “Abortion:  A Feminist Perspective,” by Sherwin, pp. 360-366.  (There are interesting features of the argument in this article that I want to comment on before you begin to look at the topic sentence level.)  Begin by trying to fit the article into standard form and using the general diagram from 3.3:




First I try to fit the article into standard form, then I put my general diagram for this article on the next page, then my section level diagram.

Abortion:  A Feminist Perspective

INTRODUCTION = First two paragraphs, pp. 360-361.

BODY = Secs. “Women and Abortion” [W], “The Fetus” [F], and “The Politics of Abortion” [P].

1. Sections giving background information = No whole secs. do this.
2. Sections giving a review of previous opinions on the subject = None in Body.
3. Sections evaluating the targets and showing their errors  = None
4. Sections giving positive arguments for the thesis = Secs. W, F, and P.
CONCLUSION None

Abortion:  A Feminist Perspective

General structure of Sherwin’s essay.






Abortion:  A Feminist Perspective

Section level diagram of Sherwin’s essay.





3.4.15 Exercise

If we judge Sherwin’s essay at the general or section level, it does not seem to belong in the text.  The text, in this section, is about “The Morality of Abortion,” but Sherwin’s essay is about differences between feminist and nonfeminist reasoning.  Sometimes, however, an essay which is not directly about the issue at hand can be mined for arguments that bear on that issue.  This is the case with Sherwin’s essay, and I guess that is why it is included in this section of the book.

Consider Sherwin’s main thesis, announced in the first sentence of her essay: “Feminist reasoning in support of women’s right to choose abortion is significantly different from the reasoning used by nonfeminist supporters of similar positions.”  Her thesis doesn’t take sides on whether she thinks feminist reasoning is better or worse, more or less valid, more or less insightful than non-feminist.  But as soon as we start reading at the topic sentence level, common sense tells us that she does think feminist reasoning has value and can teach us something about the morality of abortion.  In particular, we can mine her article to find reasoning in support of the statement that women have a right to choose abortion—even though this is not her announced main thesis.  (If we evaluate such “mined” arguments as poor, we cannot blame Sherwin, since she has never advanced these arguments directly.  Be sure you advance your intended arguments directly in your research paper—Have the courage of your convictions!)

Find the topic sentences in the section “Women and Abortion” [W] of Sherwin’s essay which support the statement that women have a right to choose abortion.  Diagram how they support that statement, then turn the page and check your work.
















Exercise 3.4.16

Find the topic sentences in the section “The Fetus” [F] of Sherwin’s essay which support the statement that women have a right to choose abortion.  Diagram how they support that statement, then turn the page and check your work.

Abortion:  A Feminist Perspective












Exercise 3.4.17

Find the topic sentences in the section “The Politics of Abortion” [P] of Sherwin’s essay which support the statement that women have a right to choose abortion.  Diagram how they support that statement, then turn the page and check your work.







B.4 The following pro-life argument is good:  the arguments that show women deserve full social equality also protect fetal life.





Pro-Life Feminism





C. Feminists should be pro-life.





A.4 The following feminist pro-choice argument fails:  women have a right to full social equality.





A.3 The following feminist pro-choice argument fails:  fetal life has only contingent value.





B.3 The following pro-life argument is good:  there is intrinsic value in all human life.





A transparency standard allows courts to review appropriately.





A transparency standard gives physicians a doable task.





T. A transparency standard [for informed consent] is the best legal standard to use.





Arguments opposed to the thesis all fail (from BODY part 3).





Arguments supporting thesis are good (from BODY part 4).





The thesis is established.





Arguments supporting thesis are good (from BODY part 4).





Arguments opposed to the thesis all fail (from BODY part 3).





The thesis is established.





A. Feminist pro-choice arguments fail.





B. Feminist pro-life arguments are good.





C. Feminists should be pro-life.





I saw all but sentence 1.1 as positive arguments for the thesis, not negative arguments against the target.  I linked 1.6 and 1.7 because 1.7 makes it clear why 1.6 is relevant.  I linked 1.9 and 1.10 because 1.9 makes it clear why 1.10 is relevant.





B.1. The following pro-life argument is good:  there is a more inclusive ideal of justice than controlling one’s own body.





A.1. The following feminist pro-choice argument fails:  women have a moral right to control their own bodies.





B.2 The following pro-life argument is good:  an expanded sense of responsibility will be pro-life.





C. Feminists should be pro-life.





C. Feminists should be pro-life.





A1. The following feminist pro-choice argument fails:  women have a moral right to control their own bodies.





B1. The following pro-life argument is good:  there is a more inclusive ideal of justice than controlling one’s own body.





C. Feminists should be pro-life.





C. Feminists should be pro-life.





A.2 The following feminist pro-choice argument fails:  there is a moral necessity for women to have autonomy.





A2 The following feminist pro-choice argument fails:  there is a moral necessity for women to have autonomy.





B2 The following pro-life argument is good:  an expanded sense of responsibility will be pro-life.





C. Feminists should be pro-life.





A3 The following feminist pro-choice argument fails:  fetal life has only contingent value.





B3 The following pro-life argument is good:  there is intrinsic value in all human life.





C. Feminists should be pro-life.





A4 The following feminist pro-choice argument fails:  women have a right to full social equality.





B4 The following pro-life argument is good:  the arguments that show women deserve full social equality also protect fetal life.





C. Feminists should be pro-life.





Arguments supporting thesis are good (from BODY part 4).





Arguments opposed to the thesis all fail (from BODY part 3).





The thesis is established.





The argument that abortion is an unspeakable crime is good.





The following attempt to justify abortion fails:  the result of conception, at least up to a certain number of days, cannot yet be considered a personal human life.





Procured abortion is an unspeakable crime.





I find this “negative” argument in paragraphs 7-8.





I find this positive argument in paragraphs 2 and 3.





I decided that paragraph 1 is introduction and that paragraphs 4-6 are background information.





B. The argument that abortion is an unspeakable crime is good.





A. The following attempt to justify abortion fails:  the result of conception, at least up to a certain number of days, cannot yet be considered a personal human life.





C. Procured abortion is an unspeakable crime.





7. From the time that the ovum is fertilized, a life is begun which is . . . that of a new human being with his own growth. (para. 7)





8. The result of human procreation, from the first moment of its existence, must be guaranteed that unconditional respect which is morally due to the human being in his or her totality and unity as body and spirit. (para. 8)





2. Procured abortion is the deliberate and direct killing, by whatever means it is carried out, of a human being in the initial phase of his or her existence, extending from conception to birth. (para. 2)





3. The moral gravity of procured abortion is apparent in all its truth if we recognize that we are dealing with murder and, in particular, when we consider the specific elements involved. (para. 3)





This sentence is restated at the end of para. 8 (after the “therefore”), which is just as good a topic sentence for box 8.





I would not fault you if you made box 7 a premise for box A instead of for box 8, as I did.





Arguments supporting thesis are good (from BODY part 4).





Arguments opposed to the thesis all fail (from BODY part 3).





The thesis is established.





B. Arguments supporting thesis are good (from BODY part 4).





A. Arguments opposed to the thesis all fail (from BODY part 3).





C. We [should] reject the step that [opponents of abortion take, from the fetus being a person to abortion being morally impermissible (para. 2)]--something really is wrong with that plausible sounding argument (para. 4).





In this article, the thesis is nothing more than the negative thesis that one anti-abortion argument fails.  So box C and box A are the same and I don’t have to worry about box B at all.





There are some interesting arguments on pp. 332-333, but I take that all to be introductory, and I won’t try to diagram it.  The author numbers as 1-8 the sections, which begin p. 334.  Sections 5-8 seem to be background information.  Although they too contain interesting argument, I did not see how to make them relevant to the conclusion (if you see a way to make them relevant, I would not fault you and might prefer your diagram to mine).  Sections 1-4 all are either background or directly support either each other or box C.





C. We [should] reject the step that [opponents of abortion take, from the fetus being a person to abortion being morally impermissible (para. 2)] something really is wrong with that plausible sounding argument (para. 4).





1. [The argument for the extreme view (that abortion is impermissible even to save the mother’s life) is wrong; in other words, four arguments used for the extreme view are] a mistake. (sec. 1 para. 3)





2. [The argument for the weakened extreme view that abortion may not be performed by a third party] cannot be right either. (sec. 2 para. 1)





3. [The pro-life argument (that the unborn person has a right to life) makes a problematic assumption which is] precisely the source of its mistake. (sec. 3 para. 2)





4. The argument [from fetus being a person to abortion being wrong] certainly does not establish that all abortion is unjust killing. (sec. 4 para. 9)





1.3 The theses in (1) through (4) [in box 1.2] are all false.





1.2 The most familiar argument [for the extreme view that abortion is impermissible even to save the mother’s life] comes in the following four variations:


a. Abortion directly kills the child; doing nothing would not kill mother but only let her die.


b. The child is an innocent person.


c. Either (1) killing an innocent person is always and absolutely impermissible, or


	(2) directly killing an innocent person is murder and murder is always and absolutely impermissible, or


	(3) one’s duty to refrain from directly killing an innocent person is more stringent than one’s duty to keep a person from dying, or


	(4) if one’s only options are directly killing an innocent person or letting a person die, one must prefer letting the person die.


d. Thus abortion may not be performed [even to save the mother’s life].





There is room for variation about the exact statements in boxes 1-4, but all four boxes should support C.  





1. [The extreme view (that abortion is impermissible even to save the mother’s life) is wrong; in other words, four arguments used for the extreme view are] a mistake. (sec. 1 para. 3)








Box 1.2 comes from section 1 paragraph 2, box 1.3 comes from section 1 paragraph 3.





I found sec. 1 para. 1 to be background information and left it out of diagram.





2. [The argument for the weakened extreme view that abortion may not be performed by a third party] cannot be right either. (sec. 2 para. 1)





2.2 [If] we ask what it is that says “no one may choose” [between mother’s and fetus’s life, [we see there] is no difficulty [with Thomson’s argument in 2.1].





2.3 I [am justified to] ignore the possibility [that in some views of human life the mother’s body is only on loan to her, the loan not being one which gives her any prior claim to it].





I found sec. 2 para. 4 to be background information.





3. [The pro-life argument (that the unborn person has a right to life) makes a problematic assumption which is] precisely the source of its mistake. (sec. 3 para. 2)








3.3 [The assumption that] having a right to life includes having a right to be given at least the bare minimum one needs for continued life [is false].





3.4 [The assumption that] the right to life . . .amounts to, and only to, the right not to be killed by anybody [is false].





I found sec. 3 paras. 1, 2 and 5 to be background information.





4. The argument [from fetus being a person to abortion being wrong] certainly does not establish that all abortion is unjust killing. (sec. 4 para. 9)








4.2 The right to life consists not in the right not to be killed, but rather in the right not to be killed unjustly.





4.1 There is another way to bring out the difficulty [with the argument from fetus being a person to abortion being wrong].








4.3 If [box 4.2] is correct, the gap in the argument against abortion stares us plainly in the face: . . we need to be shown that . . . abortion is unjust killing.





4.4 [In NO pregnancies could it be supposed that the mother has given the unborn person a right to the use of her body for food and shelter.]





4.7 [The anti-abortion argument from the fetus’s dependency upon the mother to her having a special responsibility to it] would give the unborn person a right to its mother’s body only if her pregnancy resulted from a voluntary act, undertaken in full knowledge of the chance a pregnancy might result from it.





4.8 It is not at all plain that this argument [from the fetus’s dependency upon the mother to her having a special responsibility to it] really does go even as far as it purports to.





I found sec. 4 paras. 5 and 6 to be background information, but I would not fault you if you included them somehow linked to 4.7.





Arguments supporting thesis are good (from BODY part 4).





Arguments opposed to the thesis all fail (from BODY part 3).





The thesis is established.





Arguments supporting thesis II are good.





Arguments opposed to thesis II all fail.





II. The fetus has no significant right to life (p. 350, last para. before “Postscript”).





It cannot be established [that abortion is morally permissible on the assumption that a fetus is an entity with a full-fledged right to life].  (p. 344, second last para. before sec. I)





Thomson’s case [for the claim that even if a fetus has full moral rights, abortion is still morally permissible, at least sometimes] is based on a faulty analogy. (Sec. I para. 1)





I. It cannot be established [that abortion is morally permissible on the assumption that a fetus is an entity with a full-fledged right to life].  (p. 344, second last para. before sec. I)








I.12 The Thomson analogy (of the violinist hooked up to my kidneys) cannot help us produce a clear and persuasive proof of the moral permissibility of abortion.





I.4 Difficulties arise [with the Thomson analogy] when we try to specify more exactly the range of cases in which abortion is clearly justifiable even on the assumption that the fetus is a human.





I.5 Only when her pregnancy is due to rape is a woman clearly non-responsible [according to the Thomson analogy].





I.6 There is room for the antiabortionist to argue that in the normal case of unwanted pregnancy a woman has, by her own actions, assumed responsibility for the fetus.





I.7 [Box I.6] is an extremely unsatisfactory outcome.





I.8 Once we allow the assumption that a fetus has full moral rights, we cannot avoid taking this absurd suggestion  [that forgetting her pill one day might be sufficient to obligate a woman to complete an unwanted pregnancy] seriously.





I.9 [In Warren’s adjusted version of the violin scenario] there is at least a prima facie reason for supposing that you have an obligation to stay in bed with the violinist.





I.11 [The fact that the fetus comes into existence as the result of the woman’s actions is not a crucial disanalogy to the adjusted violin scenario.





II.4 The potential personhood of the fetus fails to establish that it has a right to life.





Postscript. The consequence that infants do not have significant moral rights does not show that Warren’s argument is seriously flawed.





II.2 The fetus cannot coherently be said to have full moral rights.





II.3 It would not be immoral for a woman in her seventh month to obtain an abortion just to avoid having to postpone a trip to Europe (p. 350, last para. before “4. Potential Personhood . . .”





Arguments supporting thesis II are good.





Arguments opposed to thesis II all fail.





II. The fetus has no significant right to life (p. 350, last para. before “Postscript”); [in other words,] it would not be immoral for a woman in her seventh month to obtain an abortion just to avoid having to postpone a trip to Europe (p. 350, last para. before “4. Potential Personhood . . . .”





II.2.9 The fetus cannot coherently be said to have full moral rights.








II.2.8 I do not expect this [irreconciably different conceptual schemes about needing to meet the five criteria for personhood] to happen.





II.2.7 All we need to claim, to demonstrate that a fetus is not a person, is that any being which satisfies none of [the five criteria of personhood] is certainly not a person.





II.2.2 All we need is a rough and approximate list of the most basic criteria of personhood and some idea which, or how many, of these an entity must satisfy in order to properly be considered a person..





II.2.1 The moral community consists of all and only people, rather than all and only human beings.





II.2.5 The traits which are most central to the concept of personhood, or humanity in the moral sense, are, very roughly, the following: 1 consciousness, and in particular the capacity to feel pain; 2 reasoning; 3 self-motivated activity; 4 the capacity to communicate; 5 the presence of self-concepts and self-awareness.





II.2.2 [To think of criteria for personhood] it is useful to . . . ask how we would decide whether a totally alien being was a person or not.





II.2.3 It would be overly anthropocentric to take the absence of [cultural factors such as art, religion] as adequate evidence that aliens were not persons.





I took paras. 1 and 6 to be background information.





II.3 It would not be immoral for a woman in her seventh month to obtain an abortion just to avoid having to postpone a trip to Europe (p. 350, last para. before “4. Potential Personhood . . .”








II.3.2 We must keep in mind that the attributes which are relevant in determining whether or not an entity is enough like a person to be regarded as having some moral rights are no different from those which are relevant to determining whether or not it is fully a person and that being genetically human, or having recognizably human facial and other physical features, or detectable brain activity, or the capacity to survive outside the uterus, are simply not among these relevant attributes.





II.3.3 A fetus cannot be said to have any more right to life than a newborn guppy.





II.3.5 [Legal restrictions upon the stage of pregnancy in which an abortion may be performed] are entirely unjustified.





II.3.4 [Arguments in favor of placing legal limits upon the stage of pregnancy in which an abortion may be performed fail.]





I had to guess, using my common sense, at the connections in this section.  The author didn’t give any indications how the topic sentences fit together.  There are many alternatives I would not fault.





As usual, there is room for alternatives in the choice of topic sentences!  Your choices might be better than mine.





II.4.4 The potential personhood of the fetus fails to establish that it has a right to life.








II.4.3 In a situation [where a space explorer falls into the hands of an alien culture whose scientists decide to create hundreds of thousands of clones from her] she would have every right to deprive all of these potential people of their potential lives.





II.4.4 The rights of a woman [to choose abortion] will outweigh by a margin [similar to the space explorer] whatever right to life a fetus may have by virtue of its potential personhood.





The structure of the argument here is clear.  Boxes II.4.3 and II.4.4 must be linked, because II.4.4 makes II.4.3 relevant.





Postscript. The consequence that infants do not have significant moral rights does not show that Warren’s argument is seriously flawed.








PS.2.1 It does not follow from Warren’s argument that infanticide is permissible.





PS.2.2 Infanticide is wrong [for Warren] for reasons analogous to those which make it wrong to wantonly destroy natural resources or great works of art.





PS.3 So long as there are people who want an infant preserved, and who are willing and able to provide the means of caring for it, under reasonably humane conditions, it is, ceteris parabis, wrong to destroy it.





PS.4 There is a crucial difference between the case of fetus and case of infant [a difference which prevents the rationales in PS.2 and PS.3 from equally applying to fetuses].





I used two sentences from the second paragraph of the Postscript—“PS.2.1” and “PS.2.2.”





PS.5 The very existence of people who feel [that the destruction of unwanted infants is heartless and immoral], and who are willing and able to provide care for unwanted infants, is reason enough to conclude that they should be preserved.





Sentence PS.5 is a restatement of PS.3, so I would not fault you if you left box PS.5 out of your diagram.  I might be able to justify why I left it in on the grounds that it appears in a different context in paragraph 5 than in paragraph 3.





Arguments supporting thesis are good (from BODY part 4).





Arguments opposed to the thesis all fail (from BODY part 3).





The thesis is established.





Arguments supporting thesis are good.





Objections to the future-like-ours argument all fail.





Abortion is prima facie seriously wrong. (II para. 8)





III. Two rival accounts [to Marquis’s future-like-ours account] of the wrongness of killing—the discontinuation account and the desire account--can be discarded. (restated at beginning of sec. IV)





IV. Attempts to restrict the value of a future-like-ours argument so that fetuses do not fall within its scope do not succeed. (last para. of IV)





V. The future-like-ours argument does not entail that contraception is immoral. (last para. of V)





II. The future-like-ours argument shows that abortion is prima facie seriously wrong.





Objections to the future-like-ours argument all fail.





The future-like-ours argument is good.





Abortion is prima facie seriously wrong. (II para. 8)





II. The future-like-ours argument shows that abortion is prima facie seriously wrong.








II.9 The future-like-ours argument does not rely on the invalid inference that, since it is wrong to kill persons, it is wrong to kill potential persons also.





II.8 The claim [in box II.2] that the primary wrong-making feature of a killing is the loss to the victim of the value of its future has obvious consequences for the ethics of abortion.





II.2 What makes killing wrong is the loss to the victim of a future [like ours].





II.3 [Sentence II.2] is directly supported by two considerations [why killing is wrong and why dying is bad].





II.4 [Sentence II.2] gains additional support when its implication is examined [that it is incompatible with the view that it is wrong to kill only beings who are biologically human].





II.5 [Sentence II.2 gains additional support when its implication is examined that] the possibility that the futures of some actual nonhuman mammals on our own planet are sufficiently like ours that it is seriously wrong to kill them also.





Paragraphs II.1 is background information.





II.7 [Sentence II.2] does straightforwardly entail that it is prima facie seriously wrong to kill children and infants.





II.6 [Sentence II.2] does not entail, as sanctity-of-human-life theories do, that active euthanasia is wrong.





Marquis indicates the structure of this argument clearly.  As usual, there is room for variation on which topic sentence to choose for the paragraphs.





I would not fault you if you made box II.9 an independent rather than linked support for box II.





III. Two rival accounts [to Marquis’s future-like-ours account] of the wrongness of killing—the discontinuation account and the desire account--can be discarded.





III.10 [The discontinuation account] can be discarded.





III.9 The symmetry [between future-like-ours and discontinuation accounts] fades when we focus on the time period of the value of the experiences, etc. which has moral consequences.





III.6 It does not seem that a desire account of the wrongness of killing can provide a justification of a pro-choice ethic of abortion which is nearly as adequate as the value of a human-future justification on an anti-abortion ethic.





III.5 If the desire account is modified so that it does not provide a necessary, but only a sufficient, condition for the wrongness of killing, the desire account is compatible with the value of a future-like-ours account.





III.4 The desire account is subject to a deeper difficulty [than in para. III.3].





III.3 One problem with the desire account is that we do regard it as seriously wrong to kill persons who have little desire to live or who have no desire to live or have a desire not to live.





Paragraphs III.1, III.2, III.7, and III.8 are background information.





IV. Attempts to restrict the value of a future-like-ours argument so that fetuses do not fall within its scope do not succeed.





IV.3 The move [to exclude fetuses from moral consideration based upon the claim that a necessary condition of one’s future being valuable is that one values it] fails.





IV.5 [Tooley’s argument, that a right to life requires a desire to live, fails.]





IV.7 Each member of this family of claims [about incapacity to care or take interest, in defense of Tooley] seems to be open to objections.





IV.9 The real reason we believe plants and the permanently unconscious cannot be victims is that killing them cannot deprive them of a future like ours; the real reason is not their absence of present mentation.





IV.11 Bassen’s defense [in para. IV.10] of his view [that a right to life requires present mentation] is patently question-begging.





IV.13 The attractive intuition that a situation in which there is victimization requires the possibility of empathy is subject to counterexamples.





IV.15 Even [though Bassen has made his thesis too weak to be supported by the intuitions that suggested it], the mentation requirement on victimizability is still subject to counterexamples.





Paragraphs IV.1, IV.2, IV.4, IV.6, IV.8, IV.10, IV.12 and IV.14 are background information.  I probably would not fault you if you linked some of those paragraphs, as targets, to the paragraphs  that argue against them.  But it is simpler to leave them out.





I had to create my own topic sentence for paragraph IV.5.  Maybe you found an equally good, but different, solution.





V. The future-like-ours argument does not entail that contraception is immoral.





V.3 There is no nonarbitrarily identifiable subject of the loss in the case of contraception.





I found the conclusion V to be stated in para. V.2.  I found V.1 to be background information. 





Arguments supporting thesis are good (from BODY part 4).





Arguments opposed to the thesis all fail (from BODY part 3).





The thesis is established.





Feminist reasoning about women, the fetus, and the politics of abortion is different from the reasoning used by nonfeminist supporters of similar positions..





Arguments opposed to the thesis all fail (from BODY part 3).





Feminist reasoning in support of women’s right to choose abortion is significantly different from the reasoning used by nonfeminist supporters of similar positions. (para.1)





The most obvious difference between feminist and nonfeminist approaches to abortion lies in the relative attention each gives in its analysis to the interests and experiences of women. (W para. 1)





In contrast to feminist ethics, most nonfeminist analysts believe that the moral acceptability of abortion turns entirely on the question of the moral status of the fetus. (F para. 1)





Feminist reasoning in support of women’s right to choose abortion is significantly different from the reasoning used by nonfeminist supporters of similar positions. (para.1)





Feminist accounts [unlike nonfeminist accounts] explore the connections between particular social policies and the general patterns of power relationships in our society. (P para. 1)





The section level structure is admirably clear.  Notice how the very first sentence of the essay announces the thesis of the essay, while the very first sentence of each section announces the thesis of that section.  I recommend you do the same in your research paper.





This is not the topic sentence of W para. 1, but it seemed relevant (it is restated at W para. 11), so I included it.  I wouldn’t fault you for leaving it out.





W.1 It is self-evident that the pregnant woman is the subject of principal concern in abortion decisions.





Women have a right to choose abortion.





W.3 Women have abortions for a wide variety of compelling reasons.





W.4 A woman may simply believe that bearing a child is in-compatible with her life plans at the time.





W.5 The women concerned are in the best position to judge whether abortion is the appropriate response to a pregnancy.





W.6 It is especially important to ensure that women have the authority to control their own repro-duction.





W.7 [Ending the cycle of repression against women requires that they be free to choose abortion.]





W.8 Existing patterns of sexual dominance mean that women often have little control over their sex lives.





W.9 Women cannot rely on birth control [to gain control over their sex lives].





W.10 Only one contraceptive option offers women safe and fully effective birth control:  barrier methods with the backup option of abortion.  





I decided to make box W.10 direct sup-port for the conclusion, but there are other defensible ways to put it in the diagram.





Women have a right to choose abortion.








F.4 Arguments that focus on the similarities between infants and fetuses generally fail to acknowledge that a fetus inhabits a woman’s body and is wholly dependent on her unique contribution to its maintenance, whereas a newborn is physically independent, although still in need of a lot of care.





Notice that box F.4 is a “negative” reason for the conclusion:  it shows that an opposing argument fails.





F.8 A more accurate and valuable understanding of pregnancy [than the perspective that regards the fetus as an independent being] would involve regarding the pregnant woman “as a biological and social unit.”





F.9 The responsibility and privilege of determining a fetus’s specific social status and value must rest with the woman carrying it.





F.10 No absolute value attaches to fetuses apart from their relational status [as dependent upon the pregnant woman].





F.11 Fetuses are not persons.





I found paragraphs F.1, F.2, F.3, F.5, F.6, and F.7 to be background information with respect to the conclusion below.





Women have a right to choose abortion.








[The antiabortionist assumption that adoption can easily be arranged is doubtful.] 





P.3 It is doubtful that adoptions are possible for every child whose mother cannot care for it.





P.4 We must recognize that surrendering one’s child for adoption is an extremely difficult act for most women.





I found P.1 and P.2 to be background information.





I inserted this box to make clear how P.3 and P.4 contribute to the conclusion.  This antiabortionist assumption is explained in P.2, then discounted in the first sentence of P.3 with the word “however.”





A.1. The following feminist pro-choice argument fails:  women have a moral right to control their own bodies.








C. Feminists should be pro-life.








B.1. The following pro-life argument is good:  there is a more inclusive ideal of justice than controlling one’s own body.








A.2 The following feminist pro-choice argument fails:  there is a moral necessity for women to have autonomy.








B.2 The following pro-life argument is good:  an expanded sense of responsibility will be pro-life.








A.3 The following feminist pro-choice argument fails:  fetal life has only contingent value.








B.3 The following pro-life argument is good:  there is intrinsic value in all human life.








A.4 The following feminist pro-choice argument fails:  women have a right to full social equality.








B.4 The following pro-life argument is good:  the arguments that show women deserve full social equality also protect fetal life.








A.1. The following feminist pro-choice argument fails:  women have a moral right to control their own bodies.








B.1. The following pro-life argument is good:  there is a more inclusive ideal of justice than controlling one’s own body.








I linked 2.2 and 2.3.1 because 2.3.1 makes it clear why 2.2 is relevant as a premise.











� Sydney’s husband is Daniel:  he is pro-choice; she is pro-life. He had a pro-choice essay in an earlier edition of this book.
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